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Pupils as action researchers: improving
something important in our lives *

Branko Bognar and Marica Zovko

Abstract

Although an increasing number of teachers carry out action
research inquiries in their educational practice, the role of
pupils and students is not still sufficiently explored. In spite of
the theoretical requirement for pupils to be equal participants,
we explored the possibility of their becoming fullgdged
action researchers. In this report we reveal how -{erarsold
pupils take over the whole processes of action research
themselves. We realise that action research is not a teaching
strategy for gaining better educational results, neither is it a
preparation for life: it is life itself. We believe that traditional
schoolingcannot create a conducive atmosphere for pupils to
carry out their own action research. Our research shows that it
is possible to do this only in a childiented school whose main
purpose is the development of the creative potentials of all
participants. In our inquiry the pupils determined their own
challenges with the aim of improving something important in
their own lives. We show that action research is meaningful
only if students engage with it on their own terms, on the basis
of their own needs, irdrests and sel€hosen values. Anything
0K G KAYRSNA LJdzLIAf 8 Q FNBSR2Y
foundations of action research itself and any educational value
accrued from it.

Keywords: Action Research;Pupils Action Researchers;
Child-centred Education.
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2 J Pupils as action researchers

a) Philosophical background

When more than 60 years ago Kurt Lewin and John Collier promoted the idea of
action research, they were not just concerned with methodology. Their central interest was
far deeper. They realised that science, stripped of its sophisticated methodologies, could
serve evil as well as good:

Unfortunately there is nothing in social laws and social research which will force the
practitioner toward the good. Science gives more fredand power to both the doctor and

the murderer, to democracy and Fascism. The social scientist should recognize his
responsibility also in respect to this. (Lewin, 1946, p. 213)

By putting a clear emphasis on values Lewin and Collier stressed the imp®iba
the philosophical and creative aspects of science. As CdlBd®)wrote:

The whole man is the productive social researcher: to wit, that the feelingthe tracing,

and the persuasively and courageous statement of the implications of resfiagaigs is the

way that the findings are brought into world meaning, the way that values generically
emerge from scientific findings, and one of the ways that social science delivers its weight to
the world. (as cited in Cooke, 2004, p. 27)

Although this approach was not immediately acceptable to a wider academic
I dZRASY OS 61 2R3ITAYAEAZI mMdp T 0-workgfR(se& Dpif1949,8s2 [ S o A
cited in Cooke, 208; and Lippitt, 1950), contemporary approaches increasingly
acknowledged the importancef values in an action research inquiry (Foshay & Wann, 1954;
Whitehead, 1989; Stringer, 1996; Kemmis & McTaggart, 2005; McNiff & Whitehead, 2006;
Reason & Bradbury, 2006). This approach was seen as very different to the positivistic
approach in which resechers are supposed to refrain from expressing personal values so
0KS& Oly 3JFLAY |y WwW202SO00AQPSQ dzyRSNRGIFYRAYy3 2
AYGSANIGA2Y 2F OGKSAN ZFtdzSa Ayd2 GKSANI NBasSl!
bringing into question fundamental presuppositions about professionalism and autonomy
(Stenhouse, 1975, p. 144). Indeed, the vahesitral approach is itself valudriven, but in
this case it is the values of the person or organisational body that buyskilie af the
scientific research that prevail, and these are mostly representative of ruling structures, or
sometimes powerful or rich peoplevho are able to engage experts to forge their own
desired ends. Social cigntists support hidden valugystems, den based on
authoritarianism, with an orientation towards profit. Independent professionals can observe
problems and then try actively to contribute to their resolution.

Claiming particular values does not necessarily represent an effort to achieve
persmal advantage: on the contrary it can be an expression of professional freedom as well
as a sense of responsibility for creating the world we live in. The main precondition of any
responsible contribution to a better world presumes that we are concernealifreedom
for everyone. Hegel (1900) claimed that freedom is not just a quality of Spirit but a
fundamental preNJB |j dzA BithelGaltiesBf Spirit exist only through Freedom; that all are
but a means for attaining Freedom; that all seek and produdéA & | Y R (pilRAAS | £ 2y
opposed to matter, Spirit has a selbntained existence, grounded in freedom:
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For if | am dependent, my being is referred to something else which | am not; | cannot exist
independently of something external. | am free the contrary, when my existence depends
upon myself. This setfontained existence of Spirit is none other than selfisciousnegs
consciousness of one's own being. Two things must be distinguished in consciousness; first,
the fact that | know; secondlyyhat | know. In self consciousness these are merged in one;
for Spirit knows itself. It involves an appreciation of its own nature, as also an energy
enabling it to realize itself; to make itself actually that which it is potentially. (Hegel, 1900, p.
17)

This leads us to another important question: What is the essence, nature or truth of a
selfaware and free subject? This does not refer to what already is, that is to say Being and
knowledge about it, buthat it istrue in that sense in which it exists a potential. Whatever
has potential is not simply a matter of scientific knowing but creativity; and only that is able
to bring an idea into being. On the other hand social science inquiries try to put emphasis on
what is, not on what ought to be:

Socid philosophers liberally mixed their observations of what happened around them, their
speculations about why, and their ideas about how things ought to be. Although modern
social scientist may do the same from time to time, it is important to realize tisaiial
science has to do with how things are and why. (Babbie, 1992, p. 28)

If this precondition were applied to the situation in Auschwitz during the Second World
War, it would mean the social scientist was not expected to change a particular situation,
but only to make an effort to detect the precise situation and then find a related cause.
Everything else would be beyond their immediate responsibility. However, determining any
social truthin Auschwitz at an epistemological level would be meaningleEssguse any such
inquiry would deny human potential. The results of such research would be factual but
meaningless in relation to a better world. We believe it is the duty of every human being to
try to change suchintruthful situations, and not merely to enquire about thesunientifically

(See Bognar, 20@1p. 75)

Through creativityfreedom is not just a possibility but a fullgalised humanity our
culture. However, from ancient times the most important problem of safenthought has
been the separation of two important aspects of the human mind. Aristotle divided the mind
between the theoretical and practical:

Whereas in the theoretical mind, the observation of thinking or reason, which is not
interested in action it is inactive since it deals with that which is unchangeable, that could
not be different, i.e. with that which is inevitable. Whereas the practical mind, or moral will,
deals with what could be different, since it is not inevitable but on the contrangiples
Aristotle also recognized that for the theoretical mind, i.e. observing thinking or scientific
reason, good and evil are not anything etsther than simply truth and untruth. Truth is
goodness and untruth is evil. Thereforetlie theoretical mindthe separation of knowledge
from values does not exist, they are interlaced. But the theoretical mind per se is meant as
inactive, contemplative, pure observindt is not involved in the existence of its matter
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4 J Pupils as action researchers

(which is that what is by itself, and whi¢gh2 S& y 20 RSLISYR 2F 20aSNDJ
2006, p. 1%

It is only the modern concept of practice, that in fact means creativity (Kangrga,
1984, p. 23) that can prevail over such a separation of theory and practice: only in the act of
creativity is here no separation of artistry, theory, action, and epistemoldgygativity seeks
for truth, but its truth is not something that already exists; on the contrary its truth is that it
does not exist yet, but that it should be produced, creafedth for acomposer is the music
they want to create; truth for a teacher is the educational environment they want to attain.
And this truth cannot be actualised through scientific research whose aim is making a
perfect description of an imperfect situation, but ortty our personal engagement in the
processes of creativity grounded in our valgeand their main precondition freedom.

Each practice possesses its own medium of expression: for music it is sounds, for
poetry it is words, and for education it is thelagonships between the people learning
together. If a composer wants to make their music available to other people as some kind of
cultural deed they can express it in a symbolic form, e.g. in the form of an orchestral score,
or as music recorded on a cqact disc. In the same way we need to make available our
educational experiences, but not merely as theories that represent abstract experiences, but
as living forms (see Whitehead & McNiff, 2006) which reveal the interlinking of our
theorising and actionsRepresentation of our creativity, or methodology, should also be
creative. Therefore a methodology should not restrict practice, but serve as a medium of its
own representation, understanding and dissemination.

Action research represents one such posijb of considerate, deliberate and
creative action that finds its challenges in various social situations but does not intend to
give final answers to all the problems practitioners face. The problems themselves serve as
motivation for devising solutionthat are historically and contextually fulfilling. The solutions
practitioners create should respond to the requirements of specific contexts and the times in
which they have emerged.

Thus the eternal quest for an oracle to offer universal solutionsalbrspecific
problems practitioners can face in their everyday practice ceases to be appropriate. Each
genuinely creative solution is deeply connected to the particular context in which the
creators are taking action. If somebody tries to replicate sonmgthout of a particular
historical context, then it is merely a copy that through replication becomes dimmer, finally
becoming a caricature of its former creativity. This can easily be discerned in art, but it is
visible in other creative fields includingl&cation. We are not saying that a creative deed is
valuable onlyn an ephemeral historical contexfter which its significance cease to exist. In
fact a genuinely creative deed possesses universal value since it indicates what is left behind
¢ and thisis the creative human being. In a creative process everything already made
(culture in the widest sense) serves as a means or inspiration for new creation.

Therefore, the final meaning and purpose of creativity are not revealed from within a
single deecor in a theoretical explanation of the process, but in the essential energies that
gave rise to the deed. By creating something a human being produces their own world and

Trans. Bognar.
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also their own creative impetus. It means that the gmatpose of creativity is the uman
being who has produced their own humangyheir innate culture.

Following this logic, the purposes of sciertberefore cannot be reduced to the
excavation of more and more theoretical explanations of current situations based on a ritual
applicatian of statistical or qualitative proceduremkstead it carbecome part of a creative
process oriented to life witithe awareness, thoughts and inclination that it should be
enableddifferently (Kangrga, 1989, p. 35). In a creative approach to science, theory does not
exist onlyin relation to what already exists as a merepistemological function, but
represents the genuine birth of the creative process, referring to that whichotsyat
realised, but which could be.

In that sensewe believe the central point of an action research inquiry is not merely
acquiring knowledge, but developing our creative potentials and it is only from them that we
are able to create new realities, atitereby new knowledgerhe focus of such an approach
G2 FOGA2Y NBASEFNODK Aa (KSNBT2NRtHeenttedzNI 2 gy
action research process are active and autonomous peoptz

...speak on theirown behalf and encourage other® do the same. In living theory

approaches researchers focus on themselves and their own learning. They recognise that
GKSe8 INB lftglea Ay O2YLIye SpAGK 20KSNARZ a2 N
investigating how one can ensure that theaptice is educational, thas,i mutually beneficial

and life-affirming to all parties. In undertaking action research a researcher is igaésy

how they can improve their own learning so that they are better placed to help others.

(McNiff with Whitehea, 2002, p. 89)

We began our research from the assumption that action research denotes a process
of systematic and productive actions. These presume a philosophical consideration of
values, creatively and in visionary wayslevising new challenges, actiygarticipating in
the realisation of productive ideas, gathering data about the process of creation, (self)critical
reflections, monitoring of the whole process, publishing the results of our efforts (theorising,
(co)creating, reflecting and learning) cithe generalizatiorof the living theories that have
emerged from the process of (co)creatidBeneralizations in this case can only be obtained
actively- through new processes of (co)createmthatour living theories could become part
of our local cliure and perhaps contribute to culture at an international level

This paper is a short story of lfeng endeavour for creative approaches to action
research that have been grounded in our shared sense of freedom as the most important
value. The philagphy fuelling this effort has allowed us to be aware of what we wanted to
do and what constituted the essence of our educational activities. This is not mere armchair
philosophy committed to abstract academic discussion, but a philosophy which remains a
part of our creative lives. This is a living form of philosophy.
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6 J Pupils as action researchers

b) Personal and professional contexts
i) Marica's personal and professional contexts

| teach in a small, rural school in a village called Mihaljevci. This is the same village |
was born in andvhere | met my husband with whom | now have two grewm children. |
ANBg dzLd Ay | ONIYRAGAZ2YIEFE 62NJSNRaA FlFYAfe OGKI
| graduated from secondary nursksghooland my parents wanted me to study medicine.
Nevertheld & L SyNRfft SR Ay (GKS ¢S OKSNE ! OF RSYe
When | had finished at the teachers faculty in 1985 | was not able to find-éelljob and
because of the bad economic situation at the beginning of the nineties | had to spend
several years abroad working as a nurse in a hospital. Although it washadtl wantedl
gained useful experiences from the German sckeystem as my children attended school in
Frankfurt where we then lived. Finally, when my husband and | got arfidljob in Croatia
in 1997 we decided to return and continue our private and professional lives in our
homeland.

| was lucky to be hired in the school in the village where | was born and owned a
family house. | was finally able to devote myself to thetjudt was becoming a vocation. In
the beginning weq the teachers in the schoot organised parents to help us in the
arrangement of the school environment. | also embarked on my own professional
development, which became more intensive when | met BrankgnBr who was organising
a learningcommunity with the aim of helping teachers improving their practice.

Figure 1. al NAOIFQa Ofl aaNe2yY

My school, where there are three other teachers, was built 30 years agovasd
recently refurbished. Apart from the children from Mihaljevci, pupils from two neighbouring
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villages also attend this school. At the time of our research we only had two classrooms with
old furniture, a hall and an improvised teachers' room.

Teaching in th school is organised into two shifts and between those shifts there is a
programme of preschool education for children who are going to carry on with their
schooling the following year. Teaching for the morning shift starts at 8 o'clock and lasts until
12.15. Afternoon school begins at 13.30 and finishes at 17.35. The lunch hour, as in other
Croatian schools, lasts 45 minutes and there is a break between each lesson of five minutes.
There is also a long break that lasts for twenty minutes after the seéessbn. Because
there is no bell in the school teachers decide for themselves how long the various activities
last. This means that some classes are longer or shorter than the designated times. Teachers
don't have this kind of autonomy in the bigger sclowahere lessons are determined by the
school bell. Teaching is organised in a framework of six subjects, which are not connected
but systemised through their orientation towards propositional knowledge.

| started my collaboration with Branko in 2000 aftex informed me about his new
LIN2 2SO0 2y GSIFOKSNBQ LINRPFSaarAz2ylf RS@OSt 2LIVS
theoretical knowledge and information about action research within the context of the
learningcommunity led by Branko, | lacked suffici@uinfidence to take the initiative to go
it alone. At this stage | was a reflective practitioner, but had not made the leap to being a
fully-fledged action researcher.was exchangingmails with Branko on a daily bagsa
dialogical form of learning throgh ecorrespondence. This process seemed to offer me the
learningopportunities | needed at this stage in my professional development. | tended
towards this style of learning rather than a more commutifised one. However,
participation in the learninggommunity encouraged me to start with changes in my
teaching.

Video 1. The meaning of a learnirgpmmunity for my practicéBognar, 2008e
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8 J Pupils as action researchers

During this period | started to consider my own practice more deeply, and for the
first time realised it was important to recognise the individuality of my pupils. | also
recognised how much this viewpoint deviated from a more traditional view of teaching.
During the three years of eoperation and action research inquiries | facilitated them in free
play (Isenberg, Jalongo, Reck, 1997, p. 4BIso tried to help them with their socialisation
and in their critical thinking skills. These aspects compmsg@ction research cycles.

ii) Branko's professional context

| was employed as a teacher at the end of the eighties and after six years spent in the
classroom | completed a study of Pedagogy and started to work in another school, named
after the poet Vladmir Nazor, in Slavonski Brod, which is 50 km away from Marica's school.
The role of a pedagogue in Crat schools isn't fully specifidaut is generally dependent
on the expectations of the heaigacher. Unfortunately in most schools a pedagogue'sgob i
reduced to various administrative, organisational and technical activities. | found such
practices to be unsatisfactory. In the first year of my pedagogical practice | was disappointed
0SOFdzasS Fa I G4SIFOKSNJ LQR 0 S Scfvely. By t&hndldicatizi A A 3
knowledge enabled me to complete administrative tasks very quickly! @ught other
school administrators and the heddacher how to use a computer and in that way | freed
up my time for more meaningful tasks: for example, deers' professional education, or
working with pupils. | was able to inaugurate and hegdschools projects. In a short time
those kinds of tasks were to become perhaps my most significant endeavours.

At the end of the nineties | enrolled in a postgratiastudy of Pedagogy at the
Philosophy Faculty in Zagreb. Then, for the first time, | discovered action research and
decided to achieve my MA research in that discipline and to help other educators to become
action researchers as well. | also tried to ptpise action research in a Croatian educational
context in genera{Bognar, 200162004b; 20068 2006b)and in my school in particular

Figure 2. A meeting of teacher actioresearchers
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al NAOI FYyR L &dFNIHSR 2dzNJ AyGSyaAargdgsS LINRTS
ONARGAOFE SYIFYOALIF G2NEB | LILINRFOK (2 GKS LINRTS
which | had begun as my postgraduate research. The aims of the project avéaeilitate

reflective practice and action research processés help teachers to undertake new roles

in our Croatian context as reflective practitioners and action research@xerall my
intentions were to move from a technocratic to a more creativew of teaching and

learning.

a
a

Most participants of this project were teachers from my school and some of them
were from other schools in the area, like Marica. Because the place she lived and worked in
was 50 km away, she had to drive to my school evecprs@ Wednesday evening of the
month to attend workshops/meetings of the learning communities. In addition to meetings,
LI NOAOALI yia @GA&GAGSR SIFEOK 20KSNARAQ fSaazyas
for me to visit the projecparticipants' clasrooms, some of which were also vid&ped.

After the end of the whole project three teachers, including Marica, decided to carry
on working with me (Figure 2). We wanted to start a new project with the aim oking on
several quality actiomesearch iguiries and publications, initially as a boakd then later,
when opportunities aroseto publishpapers abroad. To ensure our continuingagmeration
we decided to organise regular meetings on Saturdays and to communicate by disinga
at the internet

c) Our educational values
i) Marica's values

For the first time | clearly began to understand my values when | joined in the
project A critical emancipatory approach to the professional development of primary school
teachers Within the learningcommunity we talked about the meaning of autonomously
developed values and tried to work out the difference between espoused theories and
theoriesin-dza S o0! NH&@NR& 3 {OKIYy>S MPTpLd CKAF KST LI
educational practice and accelerated the processes of change. | wrote about the process of
taking over the responsibility for defining and living out my values atMloedle site that
Branko had established fohe learning and cooperation of actioesearchers in his Ph.D.
project:

| became acquainted with the concept of personal educational values several years ago when

L G221 LINI Ay . NIryl2 .23ylFNRa LINer2SOlaod L K
only required me to fulfil the official curriculum based on some gahsocial values and

aims. At that time | did not consider my personal values to have any special meaning. | often

call this phase of my practicdeachercraftswomaras it was not really important to reflect

on my job, but only to follow guidelines fro my superiors. Today such a relationship with

my job is past history, but more about this process another tidevko, 200p

After active participation in the proje¢eam and constructivediscussions with
Branko as well as other participants, | then considdreedomto be the main value | was
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10 J Pupils as action researchers

endeavouring to fulfil in my life. However, for a long time freedom had been a neglected

value in my life. It seemed to me that it would never hdeen achievable in my current
circumstances until then. | always tried to find a justification for the limitations of the
system, and in my wish to satisfy official expectations | was not able to live out my
professional as well as personal freedoms as$ afraid of the responsibility that freedom
demands. When other people made the decisions about everything, | did not have to take

the responsibility for the results of my activities. When my values developed and | started to

live out my value of freedom| started to respect the freedom of my pupils as well.
Alongside freedom, cooperation began to have a significant place in my value system, and |
a0 NISR (2 0S02YS Y2NB I46FNB 2F 20KSNJ LIS2LX S

Video 2. LYAGALFE @GARS2 27T (BagnadR(8) %201 2Qa U

| became aware of my living contradiction (Whitehead, 1991) when | watched my
teaching on the video that Branko had organised. | recognised my domination of the
Of FaaNRB2Y FyR GKS fI1F0]1 2F Yeé atudRRSydiaQ FTNBSF
However, even at that time (which | call the period of being a tead¢gennician) | was still
able to allow students their own creativity but only as an addition to my lesson and not as its
central part. Namely, at the end of teaching (Video 2) my studemta informed me that
she had prepared a play with puppets, and so | allowed her to perform it for us.

i) Branko's values

| was aware from early adolescence that freedom was the most important value |
wanted to live out. | considered freedom something tlaatyone could aspire to through
their own creativity. A deep appreciation of freedom and creativity as my driving values
were the main reason | decided to take on action research as the creative approach in my
own practice and in a wider educational contex

Educational Journal of Living Theories, 1(1), 1-49, http://ejolts.net/node/82
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During the nineties in Croatian society and in wider regions, despite an ostensible
I OOSLIil yOS 2F RSY2O0N}XOeésx (KS 2LJJ2aAdS LINROS
[FE2OA8X HAnnO® ¢KAA @l & LI NI A Odztranddordtrol | LILI NX
of the statelegislatures. Every liberal idea and initiative was under suspicion and instead of
opening towards the needs of children schools came under the influence of contemporary
political interests. It meant that everything significanasvdecided outside of the schools
themselves.

In such circumstances it was not easy to live out the value of freedoim avoid a
clash with the authorities. In spite of that both of us (independently of each other) tried to
live out our values, strivopto put an emphasis on the methodologies of active learning,
education for human rights, peace studies (Branko) and critical thinking (Marica). It is
important to emphasise that this inquiry started at the time when, in our wider social
context, real demoratic changes had begun, without which we could not have made
significant improvements in our practice.

After three years of trying to matcher teaching to the needs dfer pupils Marica
seemed to lack idea®n how to continue with the improvement of hmeteaching in
accordance with her educational values. At a meeting of the learcdmgmunity organised
at the end of 2003 | suggested she try to help her pupils in their independent action research
inquiries. She accepted this suggestion with enthusiadraréfore, we started this process
of action research with the following questiorlow can we help the teypear old pupils to
become autonomous action researchers?

d) Action research plan
i) What we knew about pupils as action researchers

John Dewey was one 6 KS FANRG | R@201 0Sa 2F GKS yz2i
considered that thinking represented a basic method of intelligent learning and that thinking
was, in essence, a process of inquiry:

At present in Croatia theurriculum is strongly subjedriented, with an accent on the cognitive
capacity of students. The central authorififhe Ministry in ceoperation with national expert bodies)

is responsible for: the process of curricukgtasign on different administrativievels; the collection

and dissemination of curricultarelated information; understanding the needs of societal
development, and reflecting these in the education system; defining basic and new skills (particularly
language learning, computerse, commurgation skills, problem solving capacity, teamwork, project
orientation etc.).

The process of curriculum design takes no account of either the issue of decentralisation or the
relationship between central and local decision making. The legislative, regulatad financial
framework does not leave room for qualified local actors being involved in the design or flexible
adaptation of curricula to new social needs and labour market requirgmeThe university and
teachertraining institutions, the teachers asciations, NGOs, the social partneiiacluding the very
active Chambers of Craft and Commerceare now seen as outsiders rather than legitimate
stakeholders in the system who should play a role in curriculum design and articuf@i6€&D, 2001,

p.12)
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To say that thinking occurs with reference to situations whik still going on, and
incomplete, is to say that thinking occurs when things are uncertain or doubtful or
problematic. Only what is finished, completed, is wholly assured. Where there is reflection
there is suspense. The object of thinking is to helchea conclusion, to project a possible
termination on the basis of what is already given. Certain other facts about thinking
accompany this feature. Since the situation in which thinking occurs is a doubtful one,
thinking is a process of inquiry, of longiinto things, of investigating. Acquiring is always
secondary, and instrumental to the act of inquiring. It is seeking, a questpfoething that

is not at hand(Dewey, 1921, p. 173)

For Dewey, thinking based on inqulificludes all of these stepsthe sense of a problem,
the observation of conditions, the formation and rational elaboration of a suggested
conclusion,andi KS | OG0 A @S SEMNR MYy G GSadAy3aQ

It is important to mention, however, that Dewey considered experimental reseiarc
Physics to be a model to which social sciences should also &Baveey, 1929, p. 251)
CNRY GKIFG ¢S OFy 02y O0OfdzRS (KIG &addzRSydaQ A
research distinct from positivist and pegositivist scientific paradigmé.incoln & Guba,
2000, p. 165, Heron & Reason, 199 terms of our intention to help pupils to become
I OGA2Y NBaAaSINOKSNARAZ 5SgSeQa ARSI gla yz2i
experimental inquiries belong to different researgbaradigms. But® | OOS LGSR 5SS
ideas of progressive and democratidueation anyway, based as they were on active,
experiential learning in which students autonomously determine and define their own
problems; this represents the foundation of the projenethod configired by William
Heard Kilpatrick (1918). He emphasised the importance of purposeful acts in which the
purpose was determined by students:

F
2}

As the purposeful act is thus the typical unit of the worthy life in a democratic society, so
also should it be mad¢he typical unit of school procedure. We of America have for years
increasingly desired that education be considered as life itself and not as a mere preparation
for later living. The conception before us promises a definite step toward the attainment of
this end. If the purposeful act be in reality the typical unit of the worthy life, then it follows
that to base education on purposeful acts is exactly to identify the process of education with
worthy living itself. The two become then the same. All theuargnts for placing education
on a life basis seem, to me at any rate, to concur in support of this thesis. On this basis
education has become life. And if the purposeful act thus makes of education life itself, could
we reasoning in advance expect to findbetter preparation for later life than practice in
living now?(Kilpatrick, 1918)
2S | OOSLIWISR 5S¢Se FyR YAfLIGNARO]TUE ARSIE
GKSNBo6eée aiddRSydiaQ IOGA2y NBaSIkNOK AyljdzZA NKSa
that educationis life. In that sense, if students deot choose a concern fatheir action
research by themselves, but & done by adud, as, for examplgin Bill Atwel®, aClare
Christense@ & YR [ 2dzA &S 5 2 NY I, thénat isaguediignable wNehar SHisNIO K
should be considered full f 2 ¢y & dctiaR Syearséhdh tha particular example of
participatory action researglpoor students in the final year of middkchool from a very
low in a Brisbane school were invited to participate in a thyear project whose aim was
Yhcreasing the participation in higher educati@mf students from low soci@conomic
ol O1 3 NER dzy(iBid.,#.QKp 2t a Q
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Students had an active role in all phases of the project, except in the determination
of the problems emerging from the vahkarientation of $Ybur university researchers who
shared acommitment to social justice and equity isscgbid., p. 121).

The project consisted of three phases:

(a) attending training sessions at the university; (b) planning the study and gathering the data
required to identify the need to increase studentrpaipation in higher education from their
locality; (c) analysing the data and writing a report from this investigation with appropriate
recommendations(ibid.)

Although most of the studentdid not seem to feel alienated from the aims of the
project two of them expressed their sense of a lackiprietorship

For one student, the input from the university staff gave the students a sense of lack of
26y SNAKALI 2@8SNJ 0KS LINRP2SOi® {KS FStid GKIFG we
the taskwas a job that you had to do to please the employer. Another student felt that the
students were used as guinea pigs imexperiment to see howhe methodology can be

utilised. (ibid., p. 128)

In our opinion those reactions were the result of students fezling included in the
very important part of an action research inquirythe selection of the concern. However,
this project allowed students to contribute to the main projegtn, thereby increasing the
participation in higher education of student®m schools in low socieconomic areas with
their action reseach reports. 10minutes of videefootage about the project were made
with the aim of helping students from similar schools to engage in similar projects.

We also decided to videotape thegwentations by the pupil actiomesearchers and
in that way make them available to students and teachers from other schools. As our pupils
were tenyearolds we were not sure whether they would be able to take control of the
complex processes of action reselar We were encouraged by the experiences of
NE&aSIFNOKSNE FTNRBY RAFFSNBY(O LI NIa 2F GKS g2 NI
that showed that even pupils from the early years of primary schooling were able to conduct
Whild-centred researc@ Alderson noted several different levels of contsblaring and of
OKAf RNBYyQa Ay@2ft @dSYSyid Ay (GKS NBaSI NOK LINROS

At the lowest levels is the pretence of shared work: manipulation, decoration and tokenism.
The next levels involve actual participationildren being assigned to tasks although being
informed and consulted; and adults initiating but also sharing decisions with children. The
top two levels concern projects more fully initiated and directed by childjibrd. p. 248)

We realised it was notusficient for students merely to participate in action research
initiated and conducted by teachers, they needed to take control over all the essential
phases of the inquiry in order to become real action researchers. However, it became clear
to usthat atraditional school (in whichJdzLJA f & | NB 2dzad WLI aaA dS NEF
(Kincheloe & Steinberg, 1998, p. 1&)uld not be an appropriate place for the realisation of
LJdzLIAf AQ 24y | OGA2Yy NBaSINOKed 2SS gSNB gl NB
the pupils could become satfirected human beings:
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In our view the authority of the critical teacher isakbctical; as teachers relinquish the
authority of truth-providers, they assume the mature authority of facilitators of student
inquiry. In relation to such teacher authority students gain their freedpthey acquire the
ability to become seHdirected human agents(ibid., p. 17)

Despite our readiness to help pupils to take over the role of action researcher there
was a lack of specific examples from other teachers who had experience in it. In the available
literature we were not able to find practitoméB Q NI &SI NOK &AdzAa Gl o6f S
context¢ primarily for tenyearold pupils. However, this did not discourage us since we had
a02y TARSY OS Ay (bKighighleizttinfexperted fidri Staditibrialtséhool.

ii) What we intended to do
Mar i cads pl an

Before starting my research | announced a plan atuinial space of cooperatién
which we were using to facilitate coopei@n between a group of teacher action
researchers. | decided first to familiarize pupils with the procedures for-gathering. |
presumed that tepyearold pupils would be able to learn how to conduct an interview,
compile questionnaires and ratirggales, and know how to keep rasearchdiary. To
achieve those ends | maddime-specification othree weeks. After that period | planned to
devote a week for the negotiation of choosing an area for improvement. It seemed to me
that it would be appropriate for pupils to improve their relationgsiwith others and
present the results of their learning. Branko warned me that in the process of planning |
should include the pupils, since action research is not reseamdiut with people (Reason,
1994). | accepted this suggestion and it meant thditdlinot develop a detailed plan after all
but refined it instead with my pupils, all of us working together. In the process | respected
the suggestions of my critical friends about my increasing understanding of the action
research process. | worked out athmight need to be done to help the pupils to achieve
their own desired activities during the twar-three-week period, and then | worked out
how to obtain validation for their research. Several teachers positively commented on my
ideas and plans to helpupils become action researchers themselves

Marica, I've read your new AR plan. It seems much clearer and achievdbiedeed |
understand it properly that your pupils are becoming action researchers. Very interesting.
(L. B.personalcommunication December 92003

It would be interesting to follow up on you and your pupils. (Jp@rsonalcommunication,
December 9, 2003

After reading your new plan and experiences with young aetgsearchers, | have a better
insight into your research, whichlike and which is going in the right direction. It also
illuminates a road for the rest of us..(W¥ A Ypkr8oBalcommunicationJanuary 1, 2004

This forum was available onlprf members of the research teantherefore it represents a type of
personal communication ovehe Internet.
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Branko wrote the following reflective record at a later time about my plan and
research:

Marica started \ith this activity although she did not elaborate her plan in detail. However,
her excitement about the research was more significant. Anyway, is it possible for us to plan
everything in advance if action research truly is a cooperative process in whidhmasisis
placed on respecting other participants, especially if they are also action researchers as is the
OFasS ¢AlK a |(B\Bogdar, pérsonaldzvdiniinicatien, 2005)

Brankobs pl an

a®& AYUGSNBad o6l a 0O02yySOiGSR gHainteaniiniy flaniwdsk O K S NJ
a2YS6KIFEG RAFFSNBYG FTNBY al NAOFQad L LI IFYyySR
a. To help Marica and other teachers in the realisation of their action research. | intended

to place a particular emphasis on familiarizing participants with examples of tEid&h@

research conducted abroad as such examples were not numerous in Croatia. In addition

| planned to teach teachers about how to gather data from their activities and infer

meanings from the results.

b. | decided to provide support to teachers using the Internet and at regular meetings on a
Saturday.

c. | also made an agreement with teachers about visiting their classrooms as a critical
friend. Those visits had a dual purpose: giving feedback to teachets Higir activities
during their action research inquiries; andelping them with dategathering in
particular; videotaping their classroom activities. However | was not able to predict
something that later became very important for this inquiry:

What | Ry QG L I yYySREZ |yR 6KAOK KlFIa SYSNHSR I a
action researchers from abroad, that is becoming very important and makes an important
contribution to the achievement of the wider aimthe popularisation of action research i

our region. B.Bognar personalcommunicationMarch 14,2004)

iii) Data-gathering and criteria for judgement

Since most communication was in written form via the forum at the Internet, it
became an important source of data. We also made an agreement to keep our research
diaries on thenternet forunt*

This forum provides us wittine possibility to write down concisely what we have done, what
S INB (GKAYylAy3azI ¢KIFIG LINRBofSYa 6SQ@S y2iA0SR
everything we write down we can get feedback from other members of the team very

The researchdiary represents an important dataource in action researchMENiff, Lomax &
Whitehead, 1996; Mills, 2000; Altrichter, Posh & Somekh, 1488 it was also mentioned as a
possibility in action research literacy recentfg.g. McNiff & Whitehead, 2006)Our persoml
communication was realized mostly through tinéernet forum
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16 J Pupils as action researchers

quickly and we do not redl to inform them about our postings since we all regularly read
and write our postings at the forum (which | am especially pleased about). | suggest that at
least twicea week each of us write down what s/he has achieved in their research even if it
seemsunimportant. 8.Bognarpersonal communication, November 1)03)

We intended to use video and audio records and photographs as important sources
of data. Although film and particularly photographs have had long a tradition in
ethnographic researchthey are relatively rarely used action research inquiries in spite of
their great potential. But fortunatly there have been changes, especially in action research
at the University of Bath in England with Jack Whitehead and his colleagues (e.g. Whitehead,
2003; Whitehead, 2005a; Farren & Whitehead, 2005). Videos have been used for archiving
as well as for qualitative and quantitative analyses of teaching activities, and for encouraging
0SS OKSNARQ NBBHin8led & Bindler,198X)ySp g @eidko was becoming
increasingly important because it enabled action researchers to see what they were actually
doing in their classrooms and what their actions looked like from another perspective. In
addition we thought it would produce very important eence to help teachers in the
generation of their reports; we thought the reports ought not to depend entirely on written
words or questionable feedback, as they would not be able to depict a living situation in the
G§SIFOKSNID& LINI Ol A O RdWhitekeadl(ZDOERIS thedr Atatefnens tas (k F S
RSOSt2LIYSyld 2F YdzZ GAYSRALF yIFINNIGAGSE A& |y
(p. 144 and we would add that videos can contribute to the quality of action research as
well as the learning dachers, especially at an international Iével

In our case, we intended to use videos as evidence of the success of planned
AYLINROSYSylaod {AyOS GKS YFIAY FAY 2F GKAA L
research inquiry, it was important to deterngrwhether they really were able to perform
and understand all the important phases of action research in order to gauge their progress.

For example, did their research show:

M the choice of a concern ahe basis of educational values;
1 planning;

1 the realisdion of a plan;

Anthropologists Margaret Mead and Gregory Bateson were pioneers in the use of film for
ethnographic research. They first used camerasth still andmotion picturer in their work in Bali in

1936Mmcpoy ® ¢ KSe& dzaSR T Af Y-veibal beNaiGr 2oNFhichithiere Sxistéenedber 2 F v 2
@2 Ol odzf I NB y2NJ 02y OS L dztdéBkigarf, 995 & itk Ridewicz R Beatyd & S NI (i
2001 p. 5.

Ulewicz & Beatty (2001) point out that video technology has become a powerful methodological tool
Ay O2YLI N GA@S SRdAzOF GA2ylf NB&aASIENOK yR GSIFOKSNAEQ

International video studies generate data thatay create audiovisual glossaries of teaching
strategies and skills that expand the repertoire of possible teaching approaches. This audiovisual
glossary provides a reference point for teaching practices that are difficult to describe in words,
particularly when foreign languages and cultural contexisate barriers to interpretation and
communication. Carefullgelected videotapes can introduce teachers to a variety of practices, to
help them rethink what they might otherwise take for granted; to consider the pros and cons of
different approaches, andn general, to become more reflective practitionetibid., p. 1)
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data-gathering and datanalyses;
working with a critical friend withima defined relationship;

writing;

= =2 =4 =4

a presentationand finally

1 the validation of an action research report?

2 A0K GKS FTAY 2F RSGSNYAYA ywdcoractdhalyro@a  LIdzLJ
AYUOSNIBASG oAOK GKSYD ¢ gt ARFGAZ2Y &1 & LI |
G§SFOKSNRa OflaaNegz2yYo ¢ L2aaArAoAtAde 2F LN
international level via video emerged afterwards.

KS
KS

Since bothof us were emphasising the significance of freedom as a shared value we
considered it to be very important to allow pupils to decide freely whether they wished to
engage in action research or not. Therefore, the engagement in an action research inquiry
wasnot an imposed activity. This was, ipso facto, a criterion for the success of the project.

e) The realisation of the plan

i) How | helped my pupils to become action researchers 1T Marica's
story

Although | tried to achieve a environment that was conducive éorg for children
by taking into account their distinctiveness and by developing their independence, | still
considered this could be improved upon. In previous attempts | had endeavoured to develop
Ye LizLIAf aQ O02YLISGSyOSas (taspestydilcdos Mg, andiSey Ay
them in the recognition and development of their own potentials. Some of these
improvements | managed in the form of action research. | also conceasei whether
pupils could do it all by themselves.

At the beginning | planned to familiarize pupils with some of the processes of data
gathering: questionnaires, interviews, ratisgales and a researghary. | tried to achieve
these aims through play and by engaging in interesting activities with ti&ating scales
appeaed to me easy and useful procedures but pupils seemed to have a problem in using
them. They could not hypothesise or construct ratswales. We managed to practice
interviews which the pupils coped with fairly easily:

Yesterday pupilglayed at being journalists and interviewing. It was good: they liked
interviewing. They devised interesting questions. We searched for the questions which have
only one answer (closed questions) and those which allow us to say more (open
j dzS a G A 2 was & goodkplegaration for the use of an interview in their action research
inquiries (M. Zovko, personal communicatioDecemberl8,2003

After familiarizing themselves with the procedures of dgtthering, pupils
individually defined their values, drwe then determined our shared values.

| carried out an activity with the pupils that we call&he flowering of our valu&The
children were first divided into groups of four. They wrote down their individual values on
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the petals and in the centre dhe flower they put their shared values. On the petals we

wrote down values of particular groups and then in the middle we mentioned the shared

values of the whole class. For exampme some flowers pupils mentioned freedom, play,

love, learning, frienddp, peace, parents, family togetherness. Pavle wrote the only
important thing for himwas that his mother, who three years ago had found out she had
OFryOSNE &aGdlFle&SR IftA@GS® LF L KFIR y2i 0SSy GKSN
with all the iceas they ended up writing in the petals by themselves. At the end, in the
YARRES 2F GKS OflaaQa Ft26SNE GKSe& ogNRGS GKS
and FUN AND ENTERTAINMENT, FAMiealth, understanding, trust, supporfM. Zovko,

personal communicationJanuary 19, 2004

Peace
Love
Play

Friendship
Freedom
Family

Figure 3. ly SEIYLXS 27F flowerS LlzLIAf aQ O f d

We discussed how they might do something to improve some of their values. | left
them enough time to think about it and the next day several pupils presethteid ideas:
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lylrYy LQff YIF1S Iff Y& FNASYRA KIFLILRO® 2SQff |
OKSSNFdzZ& IyR aliAaFASR® Ly aOKz22f 6S ySSR Y2I
fun at homé.

Anica: I'll try to understand my family: nsyster needs a bit of peace, mum needs help when

akKS OlFyQi FTAYR (GAYS G2 R2 (KS RA&AKSAT LQff o
FYR Fdzyd Ay OtSkyAy3as tAad8y G2 Y& tAGGt S

questionnaires, interviewand certificate8of actio?. 6 t dzLJAf 8 Q NB &SI NOK RA I NJ

When pupils first read the plans of their actions, | explained to them the concept of
an action research inquiry. | told them that in action research they would be able to improve
a2YSOGKAY3I AYLERNIOIFIYOG I OO2NRAY3I (2 lawkkrSThe@ !l € dzS a
could make a plan about how to achieve their aims; they could gather data, discuss
everything with other people and at the end present what they had done. We did not bother
too much with an explanation of concepts since for the children it mase important to
do, than know what it was called. In spite of that they accepted the concep#ction
researclfyery quickly as a means to their own ends.

Despite mostly positive attitudes, some pupils did not make plans. This situation
reminded me vey strongly of us when we started our action research inquiries. We also
found it much easier to talk about ideas and about wina could do rather than write
something about it. After a week | explained to the pupils that they did not have to carry on
if they did not want to. | think some pupils were hesitant to say openly they were not
enjoying it or that they did not know how to participate. Only a few of them decided not to
participate in action research. At the end of the first week most pupils wraerdtheir
individual plans.

These children were very interested and individually they came out with more and
more ideas about what to do. They were full of questions and they seemed happy as their
new ideas emerged during our dissions. | wrote in my searchdiary that previously
developed social competences and trusting relationships appeared to be important in that
phase of my action research. Branko noted that in action research such activities could
exceed the limits of traditional classrooms in atichildren were largely passive. In order
for pupils to be able to engage fully with an action research inquiry, it was necessary to free
up their sense of independence, critical thinking and creativity.

Ana suggested a general plan vatht too many concrete detaild.ater | noticed that she improvised
activities in the classroom everyday or she devised them a day beforehand andahéduacted them
successfully. Although she revised her plan later, she was as satisfied as the other children. She planned
amusing activities according to her interests and carried them out with other children. She later
cooperated with Lucija.

8 The CerF AOF S NBLINBaASyida LINBydtaqQ 2N a2yYSoz2Re St asSaqa
completed.

Anica outlined an activity to show her understanding to each member of the family. She devised clear
activities on how to improve understandings withthe family. She regularly kept a diary and acted
according to the plan. In the classroom she conducted critical analyses of her work. She finished her
action research inquiry and wrote a report. She concluded that such work took her a lot of timdebut s
was satisfied with her selinprovement. In the second cycle she tried to organise activities in which
pupils could discuss their problems.
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In the beginning | helped the pupils with theigunries by myself, and later this was
done by the more involved pupils. My role appeared to be most important in
communication with pupils who had lost confidence in their abilities or had some sort of
crisis.

Today the first crisis occurred. Everybodyl lsmmething planned and some of them started

to put their plans into practice. In the process Ana and Lucija were particularly active in
making up amusing plays which were part of their action plan. Ana coped in an excellent
manner with the role of organés of amusing plays in the classroom. Other children enjoyed

what they were doing and tried to contribute to their plans. However, some pupils were less
confident and they decided to stop participating. When they read out their plans | asked

them what theproblem was and they did not know. | think that the crisis emerged since it
aSSYSR (2 G§KSY GKI Gheinirés&ich as velifalhy @nd LubliswhioA & S G
conducted their plans with confidence and in doing so they were enjoying themselves as
muchas the other children.

Probably many pupils pass through a phase of worry that it is impossible to change and
improve something. Stoll and Fink (2000) also write about such a problem with teachers. |
concluded earlier that a similar process occuradtion research with adults as well as action
research with childrenM. Zovko personal communicationlanuary 23, 2004

Our day started with a conversation about action research. Each pupil who had
something to share uh us was allowed to say something. Other pupils, even those who did
not complete their action research, listened to them with interest and respect. | respected
the choice of those pupils who gave up doing action research, although some of them
claimed theg had been doing action research right up to the end of the resepectod.

They had not actually done this, but | did not contradict them. After the morning meeting we
arranged further activities and tried to find the best solutions for implementingltbézLJA £ & Q
suggestions and my duties. | tried to avoid burdening myself with my routine schedules, but |
O2dztf Ry Qi O2YLX SGSteée yS3tSOl G4GKS 2FFAOAIT OdzN

There was a lack of time but the children were tireless. When we had finished the
part connected with action research (usually during the first two lunch hours), pupils had
many ideas about what we could déom the lessonQas they used to say. They afte
stayed in the school after lessons were finished and sometimes | had actually to send them
home since another teachirghift had to start.

Pupils sometimes arrived full of ideas about their actions and about gathering data.
They talked about interviewwith members of their families, or with their classmates. The
more active pupils kept research diaries. Through their action research tieelytd improve
the following apects of their livesplay and fun, family relationships, solving a congiot
friendship It is interesting that no one chose to improve their own learning of subjects.
Valentina K. who decided to improve relationships in her family made a plan and kept notes
in herresearchdiary:.

I chose my family. Why did | do this? | did this beeal wanted my parents, sister and
ONRPUKSNI G2 y20A0S GKIG LQR OKIFIy3aSR YeaStTo
Plan:

LQff KSfLI gAGK GKS K2dzaAS ¢2NJ @
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LQtf Ffgleéed 0SS adzZlRNIAGS 2F € SFENYyAy3I yR 201
LQff 6S FdzZAf 2F dzyRSNREGIYRAYy3IOD

2 KSy GKS@QNB Affs LQff ydz2NAS GKSYO®

LQt t atdmordlv. FNB Y

Researckliary.

| did the dishes, wiped the dust, swept the floor, and encouraged my sister before she went
to drivingschool. Mum complained and | understood why: she was tired and she has a big
job.

| arranged the crockery in one of our cabiseswept the floor, and washed up the plates,
tidied up the dishes and in the process broke a glass; mum did not shout. | prepared the tea.
Questions for mum:

Valentina: Did you notice that | changed because | did the cleaning?

Mum: Yes, it really happenéd

Valentina: How did you feel?

Mum: Surprised.

Valentina: Were you pleased?

Mum: Certainly.

Valentina: Would you like it to stay like this forever?

Mum: Yes.Nl. Zovko personal communicationlanuary 312004)

In thisaction research project | need the support of critical friends almost as much
as | did at the beginninglL RARY Q0 SGQEWESOG LAR | ft NEBF Ré 02Y
research. And it indicates something important about this process and the necessity for a
critical friend regardless of experier@M. Zovko, personal communicatiodanuary 22
2004).. N} y12 FtYR +£Sayl ~AYAD 6F GSFEOKSNI AY . N}y
opinions and support were very important to me:

Marica, your action research is in full flow. | have the impression that in your classroom
everything buzzes about likeees in a hive and this is without any doubt godd. Bognar,
personal communicationlanuary24, 2004

Marica, your actions are increasingly clear to me. Bravo! | especially like the way you and
€2dzNJ LldzLIAf a NBEO23IyAaS K24d ERIANB AWR2MEMGES K
personal communicationlanuary 242004

In spite of previous experiences in action research, | felt uncertain. Probably part
of my uncertainty emerged from the feeling that I still dmbt know enough about
action research, and also because of the fact that the processes of our intensive
inquiries were increasingly dissimilar to regular lessons.

| feel a chronic lack of time, because what the students are dealing with requires tiiae; | a
have to fulfil the official curriculum. | personally consider these activities to be very
AYLRNIFYGZ FYyR LINRoOoFote& Y2NB a2 F2NJ LlzZLAf aQ
G2NNASR 0801 das 2F GKS 02y dAY dzatpher ledchaN® O A & |
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22 J Pupils as action researchers

actionresearchers face the same worries that consoles me. | still have to write in one way,

and do something else. Very often | act on two different levels, like dealing with two jobs.
Perhaps this will continue to happen until action easch becomes part of the official

OdzNNA Odzt dzy® al @6S AdQa 2yS 2F GKS NBlFazya ¢
research as doing anything additional is not officially recognised and therefore not important

despite their own personal beliefs and exgences.(M. Zovko,personal communication,

February 32009

| wonder why we as teachers so often devote detailed planning to what we think
should be done when children seem actually much more interested in planning by
themselves. However, just as | needed the support of critical friends so did my pupils.
Children who were active from the beginning became critical friends to their classmates.
They suggested to each other how to improve their activities. Several pugilsdvihe
homes of pupils carrying out their research with their families.

Today, Valentina K. informed us about the processes of her action research. She was visited

08 KSNJI ONRGAOIFET FNRASYR ¢Syl o ¢Syl gNPtS KSNJ
aFrGAAFTASREI K26SOSNE 06SOFdzaS ¢Syl gl a akKe || yF
aboutthe improvements Valentina was trying thake Tena noticed that Valentina regularly

kept a diary and that her plan and records matched each other and sheneaded her for

this. Valentina, as a researcher, thought that Tena should also notice more about how she

acted and not only how she kept a diary. Valentina K. is generally very active and she was
enjoying her action researci{M. Zovko,personal communicatiorebruary 42004

After two weeks pupils doing action research decided to perform critical analyses of
the completed work. | did not have to explain to them how to organise it since Anida
became a real experih action researclg did it for me. We made an agreement that at the
SYR 2F SIOK &d0K22f RIFe& ¢S ¢g2dzAZ R SIFOK Fylfeéa
FANRGDP {KS LINBASYUSR KSNJ FOGA2y NBASINOK |
recordsitway Qi O2YLX SGSte& Of SIN) gKIG aKS KFER Ay
and added she had noticed that earlier too! | observed that she did not achieve her planned
activities over the three days stipulated and | told her so. Children very soon realsdt
meant to be a critical friend and they tolerated praise as well as criticism. It was lovely to see
them feeling empowered. My presence and comments were very significant in this situation:

)
S

| always point out important things, always praise them, because there is always something

to be praised and | soften any negative comments. In this phase it is very important that
children feel empowered and positive after any discussion about their rieguilt is very
AYLERNIFYyG G2 NB@GSHE 2ySQa 2¢gy GK2dAKGa FyR
important to hear what they think about them. In the first phase, when children are learning

to be action researchers, criteria tend to be lenient. EvéniS OKAf RNBY RARYy Qi
own action research, the process they participated in was still extremely valuable, since

there seemed no better way for developing setfinfidence other than from this kind of

process of action resear¢M. Zovko,personal communicatiori;ebruary 42004)

After critical analyses some pupils were satisfied with their action research and
improvements, and some planned what to do next within their elected resefetds. It
was at this s&age that | acquainted pupils with reports and helped them in how to make
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them for themselves. The children wrote down everything about their action research and
presented it to classmates on the big paper (Figure 4).

Figure 4. An example of pupil's report

| helped pupils to validate their action research without too much explanation of the
0SSN L dzii A f A F°E889)spbraath by riging SKfQIbwi@dguestions:

o Was the inquiry carried out in a systematic way?

o Did the pupilgry to fulfil their own values?

o Istheir explanation understandable to others?

o Do they have evidence for their actions?

o  Why are their improvements significant?

After three months of doing action research we all felt tired. It was a sign for us to
finish aur project, but that did not mean the children stopped their activities.

10 The questions | asked myself in judging the validity of the claim include:

a) Was the inquiry carried out insgystematic way?

b) Are the values used to distinguish the claim to knowledge as educational knowledge clearly shown
and justified?

¢) Does the claim contain evidence of a critical accommodation of propositional contributions from
the traditional disciplies of education?

d) Are the assertions made in the claim clearly justified?

e) Is there evidence of an enquiring and critical aygmh to an educational problem®Vhitehead,
1989, p. 6)
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Yesterday pupils who were active from the beginning told me they were very tired and that
GKSe O2dzZ RyQi | OKAS@S lyeidKAYy3d FdNIKSNE a2 o
but they wanted to carry out parts of their plans. It is not difficult for them to carry on, but it

is a problem to monitor everything and to gather evidence. | remember such a feeling too. |
fa2 FSSt tSaa 2F I 0dz2NRSy A2 HOIKQY WEBEHSS
everyday basisM. Zovko, personal communication, Februaig, 2003

When pupils had had enough experience in action research | asked them to write
down what they first thought of when | told them that we were going to do actesearch.
Pupils initially thought they might gather data about ancient Egypt; they might inquire about
forest plants and animals, make experiments in the laboratory; that perhaps it was some
new game, something done for a final grade; that somebody migieistion them. Three
pupils thought it would be stupid, difficult and boring. Almost all the students expressed
positive attitudes towards action research since thegd achieved selimprovement, as
well as helping and understanding families and friends.

What pupils considexd positive in their action research | found out by using
questionnaire:

I like helping others, improving myself, and keepimgsearchdiary.

The fimily gave me more time during the research. | liked it when they praised
me andnoticed | was working.

1 This is good because we have fun, improve and even learn through action
research.

That | can improve relationships in my family, friendship and play.

| liked working to improve something.

| liked helping my family.

| consider it is ery good. | liked being very active, helping my family, and |
wanted to do this because it suits me.

To prove that in life something can always be improved.

I liked it when we did things and wrote about changes.

Each human being should do action researtih.that way s(he) will get
acquainted with herself/himself and found out that s(he) can be better.

1
1

=a =4 —a —9

E R

What did child learn from their action research?

O

1 ¢CKFG 1LIS2LXS Oy 6S RAFTFSNByG:s (KIFG GKSe@
experienced lovely momentsavell as bad ones.

1 I brought a lot of happiness into the family because it made me happy when

mum kissed me with a smile on her face; | learned that it is beautiful to improve

something in the family.

I learned that I could be closer to friends.

That is pssible to improve a lot when you want to.

| learned many thingsthat friendship is good and that what seems boring can

be interesting.

| I thought that | helped mum too much with housework, but when | was cooking
lunch with mum during my actionesearch, | realised that mum worked very
hard. Since then whenevecan, | help mum, and much more than before.

1 How to live better.

=a =4 A
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ii) How | helped Marica in her effort to help pupils to become fully-
fledged action researchersi Br ankods story

In Septembe003 | invited four teachers participants of the previous projectto
continue our cooperation in order to manage several action research inquiries and publish
them in a shared book. We made an agreement to communicate throughittual space of
cooperatiort’ as well as through meetings on Saturdays. Participants individually defined the
fields in which they wanted to continue with their action research, and | tried to help them.
At the beginning Maca was not able easily to determine her concern because during the
three-years of our cooperation she had already succeeded in making improvements to her
practice and she did not know what else to improve. However, it seemed to her that she

couldfocusy G KS RS@GSt2LIYSyd 2F LlzLIAf aQ ONRGAOL §

In accordance with my values and the circumstances in which | work, it seemed to me a
logical solution to choosing a field of critical thinking and | discussed that with Branko

Bognar. Several years ago ljpar OA LJ 6§ SR Ay GKS LINB2SOiG WwWwSIR
CKAY1TAY3IDPQ L KIFEIR &a2YS (y2¢6ftSR3IS o2dzi ONARGAO
Z

process and | had practised some teachinG OKy Alj dzSa (2 O2y G NRO6dzi S
My pupils have articipated in such activities from the first grade and particular
improvements became clear: they became much more confident when they presented their

26y 2LAYA2Yya YR aK2gSR GKSANJI NBFERAySaa Gz

this could stilbe improved on through an action research inquigovko, working version of
her action research report

After two months of skirting about the topigcritical thinking, which did not present
a fundamental change as she had already developed it withilpwsince the first grade
Marica presented her concern at a meeting of the action research group and after that |
came up vith the idea that the children wuld surely cope with the research by themselves
as her plan had included everything she wantedaithieve: freedom, selietermined

(

l.j

N

activities, selO2 Y FARSY OS> ONAGAOIf GKAY{1{Ay3a YR GKS

my idea in the following way:

' TGUSNI eSaldSNRIFeQa YSSUAYy3I L FSSt YdzOK 06S00G SN

stepin the development of action researchers in our team! Probably this is generalisable: in
action research: if you do not know where and how to go forward, talk with critical friends.

¢CKFG A& K2¢g LQ@OS FTStid NBOSydt e Yto dooSthisK F R ONJ

ONRGAOIFE GKAY(lAYy3a GKAy3 |G Ffftod L gNRGS | &

a

ONRGAOIE GKAY1lAYy3d 2F Yeé LlzLAfakKQ FyR L (K2dz
I f NBFRe R2Ay3ad { dzOK SIR INMENID SR ALRYD SK FyRYTQ (1] ya by

research at all. Therefore the help of a critical friend is importa(¥. Zovko, personal
communicationDecember 72003

| responded to her immediately:

" The system for virtual cooperation consists of forums, archigestentmanagement tools and photo

albums. We received this system as a donation from a computer programmer who, over time, also became
a member of our team.
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26 J Pupils as action researchers

Marica, | am glad that yolike my idea about action research with students. This is a step
forward but at the same time correspondadth your current educational practice. Namely,
SOSNEOGKAY3I &2dzQ@S YIyYylI3ISR ¢AGK @2dzNJ LlzLIAt &
research projets. Anyway, consider how to enable students in their egdthering and

action research inquiries as a whole. Most important to note is that we can learn action
research only by doing. | am looking forward to seeing what will hagBeBognarpersonal
communicationDecember 72003

With the aim of helping pupils take over the role of action researchers Marica started
with activities which they could learn how to construct and apply to various processes of
data- gathering. She tried to achieve that through play. She also realised it was important to
ask pupils whether they actually wanted to participate in action research:

Today it occurredo me that | should ask pupils whether they wanted to do action research. |
RA RY Qjusttg beythé only one giving suggestions; | wanted to allow those who wanted
to, to lead the others. Anyway, | will respect the decisions of those pupils who clnobse
participate. What gives me the right to assume that everybody wants to do action research
just because | suggest itf®l. Zovko, personal communicatiodanuary 132009

| encouraged her in both intention&? L (i celledit th& Kou start from play and that
@2dz glyd G2 3IABS GKS LJ2aaAa oB Bagoag perofial OK 2 A C
communicationJanuaryl4, 2000 @ Ly aLIAGS 2F Yeé advYLIl dKe gAd
pupils to action researcht seemed to ne that she was placing too much emphasis on data
I3FGKSNAY3 YR a2YSgKIFG yS3tSOGAy3a (KS RS@OSft 2
research process as a whole process. | read her revised plan and wrote some suggestions:

Marica: Students will condutheir action research in small groups. They are likely to want to
deal with improvements in their relationships. As | am learning to gather data, my pupils will
learn to do it. Their questions and their concerns should be corroborated by data.

Branko Theprocesses of action research can be completed only if we know how. Therefore,
pupils also need to learn something. You started with egthering, but it is also advisable
that pupils learn the following about action research:

1 [It] is about improving som field of our lives and this usually starts with question
Wi 26 OFLYy 6S AYLNROSXKQ

1 That in action research we start from particular values that can serve as the criteria
for the assessment of the success of our actions;

1 That a process of action research si@ts of planning, acting, datmthering, critical
consideration, revised planning etc.

1 That in the realisation of our plan other people can help with their own suggestions
and criticismsg we call such people critical friends;

1 Gathered data needs to hdistilled, sorted out, and finally analysed with the aim of
making conclusions about the realisation of a particular plan;

1 It is advisable to present the results of our action research publicly in the form of
posters, reports, vide@resentations, computepresentations, photepresentations,
O2YAO &iNALHBAX

1 ¢KSYy 6S OFly AY@GAGS 20KSNJ LIS2LX S o6LI NBydax
assess the comprehensibility, truth, candour and appropriateness of our
presentations.
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Maybe this could be the basic plaf your action research. How does it seem to you? Pata
gathering is just one aspect of what pupils need to learn about action research. | am not sure
at the moment whether it is necessary to explain it in advance or whether you should
introduce pupils taaction research stepy-step. What do you think?

alk NAOIY LQY 32Ay3 G2 LXIFy GKS LINROS&aa 27 Ye
teach and help the pupils in the planning of their action research.

Branko: It is important that they determinehat data they should gather. The same applies
to you.

alk NAOIY L OKIy3aSR Yeé LXly a2 GKIFIG L g2yQi ai
learn through play to decrease their anxiety.

Branko: Afterwards the pupils could write stories, fablesfairy tales about three of their
most important values. To describe their values they could draw or act out something. Pupils
could be divided into groups according to their chosen values. The next step could be
planning improvements of some part of thdives (inside or outside school) with the aim of
fulfilling the highlighted values. Pupils need to choose what they want to do and to change. It
is advisable to warn them to start smalM. Zovko &B. Bognar,personal communication,
January 142009

During that time,other than thecommunication through the forum at the Internet,
we often talked on the telephone. During those conversations | tried to explain to Marica
that the essence of action research is moyping something in our everyday lives. Marica was
0SIAYYAYI G2 NBItA&AS G(GKIG FNRY GKS SEIFYLX S 2
to establish a class library:

After my conversation with Branko again the light dawned. | told Branko tha&rakpupils

in my classroom were trying to establish a class library. They planned everything. They even
knew why they were doing it and had ideas about possible improvements. Branko told me
that it could be a small classroom action research project. Wheliscussed this with the
pupils, | noticed that their work already contained elements of an action research inquiry. If
Branko had not mentioned action research, | would never have recognised it in the activity of
my pupils. Thanks to Branko for anothdea! (M. Zovko,personal communicationJanuary

15, 2009

Pupils who had the initiative for establishing a class library easily accepted action
research as a natural part of their lives. As a mentor Marica wrote:

| feel a bit awkwardis a mentor to the pupil actioresearchers. | do not like theorising with

GKSYZ o6dzi NBFfte L ¢yl G2 KStLI G§4KSY Ay GKS
approach to the research work is simpler and more spontaneous than ours (adults). To them
everything is pretty straightforward.

My pupils Anica, Valentina and Tena and | discussed their attempts to establish a library
today and we arranged for them to write down their ideas and plans by the next day. On
questioning them about their reasons t@ dhings in particular ways, they had clear answers:
they knew what they wanted to improve. They had a plan of how to achieve everything. They
even had an idea about how to get feedback from other pupils about working on the class
library. They had a plaabout how to motivate pupils to read. Like us they could make
Oyl Ota Ay aolOKz22ftx 2@0SN) 6KS WLIK2YS FyR (KNP
gAttl3Sad ¢KSe KI@GS Fraaraibtlyday LINByida | yR
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researchbuK2 g OlFy AG 0S502YS Yé I O0lAz2y NBaSINOK 4K
my work up to now and of my class, but my current role is minimal. How can this be my
FOGA2y NBaSkNOKK 9@0Sy (KS ARSI 2F AYMNINRBOAyY3
Zovko personal communicationlanuary 152004

| responded to Marica:

Marica, you asked how this can be your action research inquiry when you are doing nothing.
OPSNEGKAY3I &2dz YSY(iA2YySR | 03 dilactiénzededichl Jud JA f & Q
the missing link is the critical friend. What you say about critical friends and their role being
ySOSaalNE ¢gKSy a2vyS2yS 3ISda addzOl IINBE RSO AT
friends cannot take any lead insoth¢/ S Sf aSQa | OGA2y NBaSkNDKI o
from may be that we actually do the most when our role is hardly perceptible at all. In a

OGN RAGA2yL+E &a0K22f 6SQNB (FdAKG G2 GF1S 2y
g KSy A Qtble. BYBhgaaxg@rSdnhl communicationlanuary 162004

In spite of the feeling that she was surplus to requirements she came to realise that
her role was very important. Her leadership and the activities she suglj@stee decisive
F2N) GKS RS@St2LISyld 2F GKS LlzZLAtaQ FOGAz2y
individual and shared values through activities caliue flowering of our valu€sAfter that
the pupils talked about ways to fulfil the highlightedwes in their lives:

Pupils quickly listed ideas and we made an agreement that for a day we would consider
everything and try to find ways of making improvements in accordance with their values.

One pupil asked me after some reflection what would happeshé made a plan and acted

AY | O02NRIYyOS gAGK AGX o0dzi GKSNB 4SNB y2 AYL
aSSya akKS Ydzaid KFE@S NBFR WSIFYy aObAFF FyR W
GNF yat SR FT2NJ dzZAY Wal | Aiggs doin@ godm&ording to pl&nlkisi. K I LI
just as much part of an action inquiry as when they do. The research is in education, whether

GKS FTOUA2y 32Sa Fa S K2LIS 2N .ywldpopigtiadl S| Ny
would help them in devisingnd achieving their plans as well as in monitoring and -data
gathering.(M. Zovko personal communicationlanuary 192004

L y2U0A0SR GA0GK LI SF&adzNBE F aA3IyAFAOLYyd O
accordance with heintention to help pupils fulfil their action research:

Marica, this is excellent. | feel you go in the heart of the tigrige realisation of your own
action research. After this period of reflection, reconnaissance and reading | feel that things
have ®ttled down and now the most important phase of action research begthe action.

There will be ups and downs, planned achievements, unplanned surprises, but in that all lies
the beauty of action research inquiriegheir openness to a life that is iand unbounded.

Your action research is not the result of just a current plan, but a reflection of the results of

your overall educational endeavour. Nothing of what you experience now as so thrilling
g2dzd R KI @S KIFLIWISYSR AT &speds. KliloRhs@duld MelpyduthS R LIl
YE{AYy3 | ySg LIXIFYyZ 6K2aS AY Aad AYOINRRdzOAYy3 |

My sincere congratulations to you and to your young action researchers. | am happy in your
enthusiasm, openness and readinessr faction research. (B. Bognar, personal
communicationJanuary 192009

Educational Journal of Living Theories, 1(1), 1-49, http://ejolts.net/node/82



http://mzu.sbnet.hr/
http://mzu.sbnet.hr/
http://mzu.sbnet.hr/
http://mzu.sbnet.hr/
http://mzu.sbnet.hr/
http://mzu.sbnet.hr/

Bognar, B. & Zovko, M. 29 |

la Sttt a4 YSE ¢SIFOKSNJ +Sayl ~AYAG y23A0S

Marica, | looked at the virtual space of cooperation which connects ahddin dza | 31 Ay XL
glad that your pupils have an opportunity and the freedom to express their values worked
through with their experiences and needs. If we succeed in promoting the highlighted values

with our pupils, we will surely achieve some small impraents in our practice(V.~ A YA 0 X
personal communicatiordanuary 192004

5SALIAGS (GKS LlzLIAt aQ AYyAGAFf SyGKdzaAlay a.
not complete their action research plans. This fact did disappoint or even surprise her.
She was aware that it was a new field for children and it seemed that some pupils might see
it as a form of homework:

Altogether | am not disappointed, since this was anticipated from the beginning. For the
children this $ a new field, and | believe that some pupils perceive it as a sort of voluntary
K2YS@g2N)] a2 GKS& RARYyQl R2 Aldo

It was good that | knew this beforehand because | was able to react appropriately and to

LX 'y &ddzoaSljdzSyid FIOGAGAUESEMYHARARYDKS A@R BT R N
FSSt GKSY®d ¢KNRdAzZAK GKAA&A Al 0S0O02YSa Of SIFNJ GKI
023SGKSN)I gAGK Y& &ddzZa3Saidrazya dGKFdG Ydad KIF @S
also noticed the importance of themutual trust we have developedM. Zovko,personal
communication January 202009

| encouraged Marica in her detailed, regular and public éieniting so it was easy to
discern what had happened in her classroom:

alk NAOIZ L tA1S GKAa gte 2F (SSLAY3I | RALIFNE
discern important proesses occurring in our researahd since it is public everybody can

learn something, and at the same time write their own commei(Bs.Bognar,personal
communication January 212009

To me it was particularly important because | then had a complete ar-diate
insight into the significant processes for carrying out her action research inquiry. Problems
SYSNEBAY3I Ay NBftFGA2Yy G2 (GKS Lzt aQ | OtdAazy 1
her that:

XgAUK2dzi R2dzod Ald ¢2ddA R y2d4d 6S 3I22R F2NJ LidzLJ
homework; on the contrary it should be an expression of their own wish to participate in

action research and they should be empowered to do (B. Bognar, personal
communicationJanuary 212009

Marica told me my words of support were important to her and she continued to
keep a diary about events in her class:

Cooperative relationships prevail among the children; all the time they making
arrangements and proposing things. My regular or orthodox teaching plan was achieved only
after their action research activities. Regular lessons according to the official schedule were
not fully completed, but the children were not worried. Thiegd practical solutions about

how to compensate for the lost subjentatter.
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30 J Pupils as action researchers

This class is accustomed to planning, making proposals and being independent. | already
noticed in previous years that children become more active and satisfied if they aréoable

deal with activities that transcend the teaching curriculum and which enable the
development of particular competences. For me the problem always emerges when | have to
square acadmic subjectsn the official curriculum with what | actually dsince & the end

of the schoolyear the completion of my curriculum has to be at the same level as the other
0SIFOKSNEQ> |f GK2dAK Yeé LlzLlAfta gSNBE SYyNAROKSR ¢

After this sort of work | feel exhausted. | have tried listening to each child alipthgehem

with their action research planning. Children felt important and cheerful after my
constructive comments and suggestions, as we feel in our action research with Branko as our
critical friend.(M. Zovko persond communicationJanuary 212009

L AKIFINBR alNAOIF YR KSNJ LlzLOAf aQ @AGlITAGER
inquiries, but | noticed that she was worried because of her inability to complete the official
curriculum. | wrote to her with the followig suggestion:

L FY I8 NS GKIFIG @2dz OFy KIFNRf& KFENY2YAAS |y
Vesna too at the moment. | mean that new ideas cannot be fitted into an old mould, but it

Aay Qi | Oldztfte ySOSaal NE® knawadyles thaStfeiohey SRS
children, but they will be enriched by an experience other pupils will probably not get during

their entire schooling(B.Bognarpersonal communicationlanuary 222009

Apart from my comments Marica needed:

X FTRRAGAZ2YIE aGAYdzZ FGAYy3T fAGSNY GdzNBoe L ¢Sy
literature again, particularly those relating to the context of my actions. My notes from
books make me more confident. It seerto me that | am actually more confused than | am

happy telling you about. On the one hand | have to deal with an external framework in which
there no place for the work we do, and on the other hand there is my system of values
grounded in previous workral educatiorng it all confuses me, and makes me unconfident. |
YSSR (GKS2NBGAOI € O2YFTANXNIGAZ2Y F2NJ Y& Odz2NNB)
innovations in the past. | feel better if | have the support of literature for my practice, and

this time itwas particularly noticeable. Maybe | would like to reassure myself since | know

that this way of working is not official school practice. | am aware that these are normal
feelings in the context of a traditional scho@l. Zovko,personal communicationJanuary

22,2009

Despite the fact that she did not have any special support other than mine, Marica
continued to help her pupils in the realisation of their action research inquiries. | conducted
group interviews with pups trying to check if they truly understood the process of action
research:

Branko: Would it be possible if you needed to explain to, let's say teacher Vesna's students,
what action research is, how would you, in the most simple way, explain this to t&em?
would you like to tell us?

Tomislav: Well it is research in which you want to, | don't know, research or improve
something, something in your life, it doesn't have to be in your life, you just want to find out
something about it.

BrankoGood. Go aheadHow would you explain it?
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Anica: It is improving something important in your life.

BrankoGood. And how, if they were to ask, how are you going about this research now?
Anica: | make a plan and decide that according to the plan | will try to improve it.
BrankoAnd how do you know if you have improved something?

Valentina B.: Well somebody can confirm it through an interview. To question somebody
whether it has improved. Or record it on tape.

Branko:Good.

Video 3. Pupil action esearchergBognar, 2008a

Tina: {AYLX& FAYR I ONRGAOFIE FNASYRX RS@St2L) |
him watch.

BrankoiYou just said a critical friend. What do you mean by a criiieald?

Valentina: | already said that he tells you what you haven't done too well, what you can do

0SUGSNE y20 2dzaG LN} A&aS @2dzYy WhK GKFGd4Ya 3INBI
BrankoGood. Go ahead. Did you want to say something?

Ana: A critical friend is alwaywith you and he will always give you [ideas], tell you what is
YAdaAy3d 2N ¢gKIG y2id 42 R2 FYyR 6KFEG G2 R23X KS
¢c2YAatlI @y LGQAa | FTNARASYR ¢gK2 3IA@Sa &2dz I ROAOS
and the things that you did and whaoy could improve.

BrankoGood. Thank you. Did somebody else want to say something?

Branko2 St f > (Stft YS IINB @&2dzx ¢6KSy &d2YSo2Re (Sftf¢
a2YSOKAY3 Aa y2G 3F22RI (KI G @&2dz RafRyh@Kf R2 &2

criticism, how do you feel? Are you angry with your critical friend or are you glad that he said
that to you?
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Ana: No, because if there was something missing, he was supposed to tell me because |
chose him to tell me such things.

BrankoGo ahed. Oid you want to say something?

Marsel:Well, | am glad that he tells me that because we have to know something about
ourselves as well, to gather some information.

BrankoGood. Did you want to say something?

Marijana: Well, | don't get angry ifhe @ll YS &a2YSUKAY3IAQaA GNRy3Id L |
that.

Brankol & UGUKSNB Fyeo2Re& ¢gK2 RARYyQUG FSSt (22 O2YF
Valentina: Me. | mean, to me, when they say it, | feel sort of regretful, but | still take it
because | know that sometimes | have to face cqusaces in life.

BrankoGood. And tell me, when you finish with a certain part of your performance, your
activities and when you complete your own plan, what do you do after that?

Anica: Start with new plans.

BrankoHow do you start with a new plan?

Ania: 2 Sttt GKS alyYS ¢gle& ¢S RAR gAGK GKS FANRG
again.

BrankoWill it be related to what you have previously done or will it be something
completely different?

Anica: It can be completely different or it can be sorhitg similar.
Brankolif it is related to your previous work, how will you previous work helps you?

Anica:2 St f AGQff KSfLI 6A0K (GKS LIXIyd ¢KS gl & L
be able to see how | will develop my plan, how | can ébgnar, 2004n

hy GKS oFaira 2F O2y OSNEI GA2Y & ArésEarchJdzLIA f &
diary| realised that pupils understood that action research included the following aspects:

1 Improving something important in their lives;

1 Processes consisg of planning, carrying out, daigathering and critical
analyses,

1 Cooperation with critical friends whose critical suggestions help in carrying out
the research.

However, at that time the pupils were not accustomed to doing an action research
report ard going through the processes of validation. | suggested that Marica pay particular
attention to this aspect of action research:

From the conversation it seems that the children understand action research very well up to
the parts relating to reporting ahvalidation. It would be good if you read the section in my
MA dissertation devoted to writing a report and the processes of validation again. If you
want we can talk about it. Afterwards it would be good to consider how to bring [these
processes] closdo children.
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You could fit the writing of reports into lessons about the Croatian language, e.g. written
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Several pupils succeeded in writing reports and | made an agreement with Vesna
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YA (02 KIFI@S (GKS @GFftARFGAZ2Y LINRPOS&a Ay KSNJ

ALRYy Gl yS2dza FLIWIX I dzaSd® !4 aK2gy AKRIFARIANAD!

pupils had prepared written reports in the form of posters on big sheets of paper and with
my support they fulfilled the validation aspects of their action research. Later Marica
repeated this procedure in her classroom and helped pupils to gantrol over the whole
process of action research.

Video 4.Validation ofa pupil's action research repo(Bognar, 2008d)

During the process of our research | started working with action researchers at an
international level. Cooperation was enabled through amail list, establishednd led by
JeKan Adle€Collins, Associate Professor of Nursing at Fukuoka Prefectural Uiyen
Japan and Jack Whitehead,ecturer in Education at the University of Bath in UK. | sent the
transcript of myconversation with pupil actiomesearchers to thigist. Several participants
on the list replied very quickly and asked me to publish a video of this conversationsBecau
of technical problems (slowtiernet connection, lack of the space at the Internet) | was not
able to do it at tha time. But one year later | published videos from our research with
subtitles in English during the BERA Practitioi&search SIGseminar. Moira Laidlaw, at
that time a volunteer with Voluntary Services Overseas (VSO) was particularly impressed by
the videos and wrote aletailed reviewabout the video with my conversation with pupil
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