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Abstract

This report presents an action research enquiry using the avenue of living educational theory to examine how I expanded my practice as a volunteer in Special Olympics to develop as an informal educator within this context.  I describe how I embraced my own values in education during this study and chose to be led by them as I attempted to influence the learning of others.
I experienced two action reflection cycles of enquiry from June 2010 to May 2011 whilst working with my local Special Olympics Club in Drogheda, Co. Louth.  In Cycle 1, I record my experience in the production of a commemorative DVD of the Clubs’ participation in the Special Olympics Ireland Games held in Limerick in June 2010.
In Cycle 2, I draw on my learning from Cycle 1 and focus my research enquiry on the production of an educational web accessed video called ‘Changing Lives’.  This video was divided into six segments so that it could be integrated into the induction module of Special Olympics Irelands online Moodle learning management system. 
I show how the use of video and visual methods can provide practical, evidence based explanations of practice from the volunteer action sphere in Special Olympics.  I suggest that agreements with scholarly support structures could be leveraged to incorporate this type of visual evidence into future collaborative research efforts.  I propose that action research and visual literacy can enable change through the release of the volunteers’ personal knowledge and creativity.
Keywords: Special Olympics; Volunteer; Web-accessed; Video; Action Research; Living Educational Theory  




Prologue

Special Olympics describes itself as a global ‘movement’, and its roots grew in 1962 when Eunice Kennedy Shriver became angered by the injustice, indifference and exclusion in the world towards people with special needs especially her sister Rosemary.  She decided to take action and ‘teach others a lesson’, by setting up ‘Camp Shriver’, a sports camp in her backyard in Maryland, USA opened to people with intellectual disabilities.  Through her scholarship and sheer drive whilst living in the direction of her values, Special Olympics was founded in 1968.   A short video story about this woman and her values in action can be accessed from the video link (Video 1) below, presented by her son Tim Shriver. 

Video 1: Eunice Kennedy Shriver with her sister Rosemary
More than 40 years later, I can testify to the positive impact and liberating experience this lady’s legacy has had on my sister Denise pictured with me on the left in figure 1 Unfortunately, Denise only encountered Special Olympics as an athlete in her adult years when Drogheda Special Olympics Club (hereafter, DSOC) was setup following the World Summer Games in Ireland in 2003 [map of Ireland]

Figure 1:  My sister Denise and I
As a volunteer with DSOC, the opportunity to jointly celebrate in the triumph of any athletes’ sporting achievement brings me great joy, knowing that I might have played even just the smallest part in it.  The celebration is of particular consequence when, during the weekly club training sessions, I’ve sometimes been humbled to witness the countenance of an athletes’ personal struggle, courage and perseverance.  This has been acknowledged in an environment that encourages sportsmanship, athlete leadership and unity.
As a family member of an athlete, I have the learned capacity to understand the potential complexity and conceivable depth of these struggles.  I therefore, appreciate the ethos created for the athletes and the unconditional acceptance of each person as a unique and intelligent being.  Consequently, the focus for all volunteers is on the athletes’ ability not his/her disability. 
Special Olympics both internationally and in Ireland is built upon a foundation of values reflecting the ‘soul’, of the organisation combined with its mission and model of change.  The ultimate stated aim according to the 2011-2015 Special Olympics Strategic Plan remains to produce the ‘best possible athlete experience’.
In my personal context, I found myself critically assessing my skills, abilities and particularly my values to explore the educationalist within myself.  Drawing from my unique inventory of values, the result of this personal assessment leads me to espouse that I value passion, enjoyment, inclusion and honesty. 
I pondered upon how these values (my educational influences) could be realised in DSOC in the context of deepening my contribution as a volunteer and extending my practice to encompass the role of an informal educator.  My mission was to make a difference, however slight, whilst working in the direction of creating the ‘best possible athlete experience’.   
Eunice Kennedy Shriver undoubtedly made an enormous difference in her lifetime and I believe that her action-oriented approach is still valid today to drive change and sustainable capabilities through the release of knowledge within the Special Olympics community.  
However, for me personally, it started by asking the simple question ‘how do I improve my practice?’.









1.0	Introduction 

I have worked as a HR Manager for a US multinational electronics manufacturing organisation for the last 5 years and prior to that my professional work was focused on Master Production and Demand Planning Management in similar multinational environments since 1993.  However, my intellectual passions have driven me to develop myself as an educator and the outlet I’ve chosen to make my educational enquiry is within the Special Olympics movement at a local level.   
Since the commencement of my Masters in Education and Training Management (E-learning strand) in 2009 in Dublin City University (DCU) in Ireland, I have worked in my existing capacity as a volunteer to situate my learning in an informal educational context.  My enquiry led me to produce an educational web accessed video artefact which was divided into six segments so that it could be made available to all registered volunteers from the Special Olympics Ireland Moodle learning management system. 
Education is a heavily value-laden activity (Whitehead, 1989) and therefore, I chose to embrace my values and be directed by them as I moved through my enquiry.  This was performed using the methodology of action research and more specifically living educational theory, which places the living ‘I’, at the centre of my research. (McNiff and Whitehead, 2009).   This report, will ultimately suggest how action research can be used to enable transformation using video technology in Special Olympics.  This will be supported by  grounding my claims to knowledge using evidence from my lived experiences driven by the values that give meaning and purpose to my life.   
1.1	My Background
I joined the Drogheda Special Olympics Club (hereafter DSOC) in 2006 when my sister became an athlete.  As a volunteer, I now hold the position of Sports Officer on the Club committee which involves co-ordinating the coaches and session plan activities for the athletes aged 18 and upwards.  My counterpart in the Club manages the same activity for the athletes aged 6-17.    In total, DSOC has a membership of 45 athletes and 30 active volunteers and is one of 440 clubs in the country. 
In 2009 I decided to act on my desire to develop as an educator and get to grips with the emerging technologies e.g. digital video, which had up until then, largely passed me by in terms of my usage.  The applied MSc in Education and Training Management (elearning strand) suited me because the course participants were drawn from a variety of fields including corporate organisations so it was not geared specifically for teachers.  This programme also offered ‘practical skills’, ‘critical understanding’ and ‘new approaches to teaching and learning’, and incorporated technology.  I can certainly attest that these claims were borne out in how I later experienced the programme.  

I actively engaged with all of my assignments in the first year of study.   One particular assignment for the Educational Applications of Multimedia and Emerging Pedagogies modules, led me to research the theory of multiple intelligences (Gardner 1993) and differentiated instruction (Tomlinson 2004) using an action research approach in DSOC.  I related this through my educational values to a fun fitness initiative that I instigated of teaching a dance routine to the athletes in our Club over a period of six weeks.  The athletes decided to learn the Michael Jackson ‘Thriller’, dance.   I researched how I could best learn it myself and break it down to enable me to teach it in such a way that everyone would enjoy learning it.  I have no formal training in dance instruction and our athletes have varying physical and intellectual abilities.  However, the initiative was very successful and culminated in a performance at a Black Tie Ball for friends and family.  I linked this research to the creation of my first instructional video artefact (on DVD) that would enable me to share my practical findings with other volunteers towards any future endeavours.  

I came to understand through my own practice and as I connected with the literature, that the situated context of learning in DSOC, is influenced by the ‘social and cultural setting in which the learning occurs’ (Mayes and de Freitas, 2007, p18).    Consequently, it depends heavily on the pool of experience and the initiative of its volunteers within the learning culture of the organisation.   Therefore, I felt it was important that any further research would consider the needs of the volunteer community.

1.2	My Research Focus
My research focus was concerned with finding an answer to the question ‘How can I produce a web accessed video that will educate volunteers on how they can contribute their time in Special Olympics at Club level?.
However, before I can begin to answer this question I must first place some perspective on my practice and how I viewed myself in my study.  
My volunteer role is not that of a formal educator and therefore for me, there was no existing formal authority nor established pedagogical relationship with the volunteers from which to provide a baseline for my research enquiry.  Nevertheless, I recognised, that there is always the broad scope in my practice to direct my interests towards finding meaningful ways to contribute my time in a community based Club as part of Special Olympics.  Of course in order for me to engage those interests and pursuits in a Club environment they had to be founded on an acquired threshold of competence and authority.  For the purpose of my enquiry, the supporting structure of my Masters programme and my experience as a volunteer with the approval of Special Olympics Ireland and DSOC empowered me on this occasion.
I acknowledged three significant layers of ‘I’, at the centre of my enquiry as depicted in figure 2.   The three layers were the ‘I’ as a student and researcher in pursuit of my growth in education, the ‘I’, as a volunteer sports officer and the ‘I’, as I wanted to be experienced by the athletes in our Club.  However, in relation to my enquiry this triad of the Iiving ‘I’, did speak in harmony (McNiff and Whitehead, 2009).

Figure 2. Triad of the Living ‘I’ in my research

1.3	Why was I concerned?
1.3.1	A Context of Values
My  values in education are passion, honesty, inclusion and enjoyment.  My concern was that I was experiencing a ‘tension’ (McNiff and Whitehead, 2006) because I held these embodied educational values but they could have been lived more fully in my practice as a volunteer with Special Olympics.   
I had ‘personal knowledge’ (Polanyi, 1962) from my experience as a volunteer but I needed to expand the scope of my practice to allow me to share that knowledge in a way that would allow my educational influences to be reflected in my learning and the learning of others.
    
1.3.2	Club context in Special Olympics
It was (and still is) my view that some volunteers are simply not aware of the many ways they can contribute to Special Olympics at Club level.   
I have experienced conversations with volunteers who did not see where they ‘fit in’, or how they could contribute as an individual.   I recognise it can be difficult for a new volunteer at Club level, to initially understand the potential assortment and scope of opportunities available within the volunteering effort beyond the role of the coach.   In my own experience this was only revealed to me through a sustained commitment over time and a willingness to get involved in the various club activities as they arose.   
To achieve growth, the Club must be attentive to the ideas, initiative and entrepreneurial spirit of its volunteer community, which I have learned usually results in a host of volunteering opportunities.  The risk of course is that the new volunteer is not prepared to wait around long enough to allow their engagement to expose a niche that will allow their full contribution to be realised and integrated into the structures that manage the Club.
The Special Olympics Ireland strategy 2008-2011 recognises the difficulties in getting volunteers to take on more formal roles such as committee and co-ordinator positions  (p6).
Vacant committee positions usually mean a few volunteers performing multiple roles.  Over time in DSOC, my concern was that this could cause a very hardworking and committed team to burnout leaving a destructive sense of weariness in the organisation.    

1.3.3	Special Olympics Ireland - Training
Volunteer sports training in Special Olympics, is very often provided by the National Governing Bodies and Local Sports Partnerships.  However, the traditional classroom based volunteer induction programme run by Special Olympics Ireland is scheduled twice to three times per year in each region throughout the country. 
My concern was that volunteers joining at Club level may not have received this induction training before they presented at the Club itself and therefore they had to rely on whatever induction experience they received at the local Club in the meantime.
In late 2009, Special Olympics Ireland took the initiative to introduce a new alternative for volunteers.  An induction module was loaded onto a web based learning management system, called Moodle.  I slowly began to hear new volunteers reporting that they had experienced this e-learning option.  I explored the induction module myself when it was initially launched and again in 2010 and I felt that although it was quite a functional resource it lacked a visual richness that would allow more interactivity for the learner.

1.3.4	Volunteering in Ireland 
It is my view, that all volunteers in DSOC fall within the scope of the following definition:
Volunteering is defined as the commitment of time and energy, for the benefit of society, local communities, individuals outside the immediate family, the environment or other causes.  Voluntary activities are undertaken of a persons own free will, without payment, except for reimbursement of out-of-pocket expenses’. (Volunteering Ireland, 2010)
The European Union has designated 2011 as the European Year of Volunteering.   In 2010 a study on volunteering in the European Union conducted by the consultancy group Gilmore, Hankey and Kirke (GHK) published a country report for Ireland.
The GHK (2010) report identifies that there is no overarching national strategy in Ireland in relation to volunteering.  Instead, the approach to Irish governance and policy-making is in this area is performed by a number of government selected social partners who make recommendations.  For example, the taskforce setup in 2006 produced the Report on Active Citizenship Consultation Process.
The GHK (ibid) report concludes with the following concern:
‘Ireland needs to develop the infrastructure in a way that creates an enabling framework for volunteering, underpinned by comprehensive research that facilitates evidence-based interventions and service development.  The level of resources within volunteering organisations and their capacity to meet the needs of the recent demand for volunteering is of growing concern. (p22).

2.0	Methodology
2.1	Action Research
My decision to use an action research approach resulted from a critical engagement with the methodology specific to the traditions of Kurt Lewin , which evolved from the paradigm of critical theory.  However, I was ultimately drawn to the transformational potential of action research.     As the researcher in my study, I was responsible for taking social action; an undeniable act to transform, change and hopefully improve my practice as a volunteer in Special Olympics. 
Kemmis (2010 ) explains that:  ‘The most important goal of action research is to help us do what is right for each person (individual praxis) and what is right for humankind (collective praxis)’. (p 423)   This is an appropriate differentiation for my context and it allowed me to consider my own values, the needs of the individual volunteers and the wider collective organisation as part of my approach and my attitude to the enquiry.

2.2  	Living theory action research 
My desire to frame my research as a self-study within the educational context of action research led me to distinguish my methodology further by choosing Living Theory.  
Living Theory is defined as:
	An explanation produced by an individual for their educational influence in their own learning, in the learning of others and in the learning of the social formation in which they live and work’.  (Mc Niff and Whitehead 2006, p104)
Also, my ontological and epistemological perspective can be placed within the naturalistic realm.  Therefore, this approach allowed me to make sense of my reality, construct knowledge and derive meaning through my lived experience.
McNiff and Whitehead (2006) promote that practice is a form of real-life theorising.  As we practice, we observe what we do, then reflect and we make sense of it through research.   When we have gathered data and evidence to support our sense making claims these become our ‘theories of practice’, otherwise known as our ‘living theories’.  Therefore, the narrative is about transformation and the form of the ‘story’, must show its transformative quality and thereby its influence.  The story must also be made public and go through a validation process to test the claim to knowledge through the critical feedback of others.  
Whitehead (2008) claims that a task of living theory as a methodology is to find appropriate ways of representing the flows of ‘life-affirming energy’, with values as explanatory principles in narratives of educational influences in learning.  McNiff and Whitehead (2006) describe how living theories are perhaps most adequately represented through multimedia rather than more traditional forms of representation as they show the real lives of people and how they interact with each other. 
The Masters programme exposed me various forms of multimedia and to the creative potential of digital technology in education: storyboarding, website development, podcasting, vodcasting, animation, comic strips, journaling and digital video.   Therefore, I have used this technology throughout my report to construct visual explanations of my real life practice and my interaction with the members of DSOC to support my claims to knowledge.

2.3	Values; my standards of judgment
My course also provided me with the educational space to ask questions, seek clarification, and articulate the educational values and concerns that give meaning to my life and work.  The value of hope was drawn from my initial assessment of my ontology in relation to education and my desire to pin a multiple of values related to 'making a difference', to a particular source value that would be all encompassing.   However, I became uncertain whether this value I had made explicit fully characterised the strength of my conviction, and the driving force behind my desire to improve my practice.
Education is not a means to living, but is identical with the operation of living a life which is fruitful and inherently significant, therefore the only ultimate value which can be setup for judgment is the process of living life itself.  (Dewey, 2007 p178)
In the ‘process of living life itself’, I discovered through a validation meeting with my supervisor Yvonne Crotty, in March 2011, that what was clearly emanating from me as I talked about my research and learning experience was a genuine sense of passion.   I later reflected on this feedback and noted the following:
 ‘I was looking at my values as just descriptors of what I value, I didn't think about the intention or process of how I pursue the manifestation of those values in my life as being something of value to me too’.   (Journal Entry, 02-Apr-11).   
I therefore see passion as a more tangible agent, a carrier of my value of hope for the future of humanity, yet very much something I value in its own right.
Polanyi (1962) aptly describes my value statement as it relates to passion i.e.  ‘Heuristic passion seeks no personal possession.  It sets out, not to conquer but to enrich the world’,  (p3412-3426).  Once my curiosity is piqued, my passion for learning takes over with a strong desire to primarily understand but also to master my subject.   This passion for learning acts as a precursor for a passion to share that knowledge, to make a difference and hopefully enrich the world within my sphere of influence.  Therefore, I believe I am a natural informal educator only because I am and always will be an enthusiastic student of life’s experiences.
I value honesty because it compels me to work on recognising my authentic interior reality, a sense of self-truth, which I rely on to provide me with the purest form of learning.  Honesty also provides intolerance to arrogance and self-deception.  However, I allow for my truth when externalised to be tempered at times by compassion.  Nevertheless, some of my most vivid learning experiences have come from an honest encounter with a person or situation.  Occasionally, this has created conflict but where there is conflict there is also an opportunity for real resolution or simply acceptance of the existence of another persons truth.
I also value inclusion.   In Special Olympics, inclusion is a huge part of the value system on which the organisation is built.  However, at the same time, I must recognise its necessary limitations e.g. the volunteer vetting procedure can lead to exclusion of individuals from the organisation itself.
Therefore, in stating I value inclusion, I am specifically referring my ability to recognise exclusion and embrace difference in an educational context.   This also extends to negotiating inclusive practices that nurture a reciprocal and respectful learning relationship.
In addition, I value enjoyment in education because it means I engage with the subject easily and I value the benefits it brings.  It does not mean that I see the educators’ role as that of an entertainer and in fact simply reading an insightful book can be an enjoyable educational experience for me.    A depressant of my enjoyment can occur when the skill or challenges are pitched too low or too high which leads to boredom or at the opposite end of the spectrum, anxiety - particularly if it involves deadlines.   In between this is what Csikszentmihalyi (2002) refers to as the flow channel i.e. the experience of ‘optimal fulfillment and engagement’.  With regard to my influence on others, this value drives me to try to create a positive learning experience for other people to enjoy. 






2.4	Values in the context of my learning in Dublin City University
Until I started my progamme of study in DCU in 2009, my engagement with the educational realm was quite conventional i.e. as a student I would have attended a series of lectures driven primarily by an educator armed with a set of Microsoft Powerpoint slides.  I learned perfectly well, but the assignments particularly in Accountancy and Employment Law seemed to demand more analytical and problem solving skills than creative effort.   The enjoyment for me was in the shared learning I experienced in the informal study groups outside the classroom and to a much lesser extent in the lecture hall itself.

Video 2.  Csikszentmihalyi – Flow,			Video 3. Crotty – Inspiring Creativity

The objectives of my Masters in Education and Training (elearning strand), required a linkage between the visual media assignments from the Educational Applications of Multimedia coursework and the Research and Emerging Pedagogies modules.  Therefore, this secured the opportunity for me to assimilate the literature and integrate it with the development of a media artefact designed to promote visual literacy using an action research approach.  The creative scaffolding provided by my lecturer Yvonne Crotty (later my supervisor), allowed me to progressively increase my skills in using multimedia technology.  This was done at a rate that pushed me to meet a graduated scale of complex learning challenges, led by my own creativity.  These assignments were also weighted in that they had to form a resource for my peer group to enhance their learning too.   I was continually inspired at the originality of the contributions from my peers as depicted in Figure 3.    This produced an optimal learning experience for me that I enjoyed.    I experienced Csikszentmihalyi’s (2002) ‘flow’, on several occasions particularly working on the animation assignment described in journal extract 17  .   Mihaly Csikszentmihalyi describes what he means by ‘flow’, in Video 2 (Note: skip to 14 mins into the video to get a shorter overview).  I moved into ‘flow’, from the ‘arousal’, stage most often.  This means the challenge was high but I needed to close the gap on skill in order to express my own creativity.


Figure 3.  Taking a break in the animation process to enjoy the work of my classmates.
I have likened Csikszentmihalyi’s concept of ‘flow’ (2002) to the work of Ken Robinson who draws on personal passion and describes how a person can be in their ‘element’:
The element is the meeting point between personal passion and natural aptitude, which simply means doing the thing a person loves to do.  (Robinson and Aronica, 2009, p470:483) 
Crotty (2009, 2010) promotes inspiring creativity through visual literacy in education (described in video 3) and draws on this concept of ‘flow’, and the ‘element’, in her work as my own experience as a student validates.	
I also experienced Farrens (2006) ‘Pedagogy of the unique through a web of betweeness’, via the active encouragement that my peers and I received from the very beginning to recognise the tacit knowledge we each hold in relation to our own practice based on our unique constellation of values.    The ‘web of betweeness’, (ibid) refers to how I learned in relation to my peers and how the use of ICT (Information Communications Technology) assisted me in communicating the meaning of my embodied values, which were very often tied into our creative assignments e.g. digital video.
I flourished in the learning environment created in this Masters programme, as I was free to exercise my values of honesty and passion for learning and sharing knowledge with others.   For example, I frequently shared resources on technical workarounds I discovered that would assist my peers with their video productions by posting to an online Moodle forum in our Educational Applications of Multimedia module.  One of my classmates posted a reply on the 20-Feb-11 that included ‘…I hope you are mentioning sharing as a value you have…’.    This response was made before I made my value of passion, as it related to sharing knowledge explicit.
Honesty found a structured outlet for me in the validation process for my peer group who safely understood that any criticism I levied had constructive intent.   I believe that I received the same standard in return and I appreciated this as it also allowed me to trust the group I was working with.   A strong bond developed between the members of my class and I attribute this to the cultivation of a safe learning environment that enabled us to share our values along with doubts and concerns about our own work and each others without fear of ridicule.  My supervisor Yvonne Crotty, facilitated this by empowering the team to trust our own sense of creative excellence, normalising our concerns, providing encouragement and support at a very individual level through feedback on journals and Skype calls.   I therefore felt very privileged to witness not just my own educational influences transform my work, but also the members in my peer group too and it became very important to all of us that we each achieved our educational goals together.  

2.5  Ethics
Ethical concerns were addressed in my research by securing written permission from Special Olympics Ireland, DSOC committee and during the data collection process with the individual volunteer members who participated.   I made a submission to the DCU Ethics Committee and I issued a copy of the plain language statement and informed consent form to the volunteer members in the club.   Special Olympics Ireland also confirmed that my research would fall under the waiver agreements signed by volunteers and athletes with regard to use of visual images etc.  I also secured location release forms for all video work.
Prior to the Club sessions commencing in 2011, the Chairperson of DSOC expressed concern via email that those athletes who have reached the age of consent would not understand the plain language statement in its current form. 
In response to this, I prepared a newsletter style ethics document (Figure 4), which replaced the plain language statement for the athletes.   I delivered a verbal ethics presentation in the Club gym on the 24-Jan-11 and obtained the verbal consent of the athletes’ aged 18+.  This presentation is available to view at  http://www.youtube.com/watch?v=ewi1MomzF-E
I explained to the members that one of the products of my enquiry was a video which would be published in the public domain therefore I could not guarantee anyone’s anonymity and I highlighted this fact on the newsletter in the bottom left hand side.  However, throughout my enquiry I did give the members of the Club the option to withdraw from the research and from the video production.



Figure 4.   Ethics statement in newsletter style and image of verbal ethics delivery.

2.6 	Data collection methods
I gathered data for the content of the video from informal interviews with volunteers who held a titled role in the Club and who signed a participant consent form.   I also used emails, phone calls, and meetings with the committee and Special Olympics Ireland.
 The action reflection cycle was deployed as a method, which was loosely guided by McNiff and Whitehead’s (2006) action planner and therefore it involved the stages of observe, reflect, act, evaluate, modify and move in new directions.   I regularly used video and photographs to record visual evidence of the data collection process itself. 

Figure 5.  Screenshot of my private online learning blog.
I worked with my lecturer Yvonne Crotty to find a way of continuing with my DCU Moodle reflexive journals during the closure of the college for the Summer of 2010 as I knew I would be working on improving my video skills during this time.   Yvonne suggested I setup a blog and provide her with access to it on setup so that it could be validated.   Therefore I chose Google Blogger (figure 5) to create my online reflexive journal in June 2010 and continued with this arrangement when I returned to college.
A public version of this blog, contains specific extracts of my journals which I have referenced throughout this report.  
My journal became very important to me as it provided an interface to record my inner dialogue and engagement with the literature, whilst I reflected on what I was experiencing as I was experiencing it.  Ultimately, I attribute my reflection on the aggregate of the themes drawn from my individual journal reflections in determining the final direction of my research.    

2.7 	Validating the Evidence
To establish validity and rigour in my research I ensured that the evidence generated was subjected to personal and social validity as provided by (McNiff and Whitehead, 2009).   I drew on my ‘personal knowledge’, (Polanyi, 1962) and my intellectual commitment to critical reflection to determine personal validity using my espoused values as standards of judgment against how I saw them emerge in my practice.   My systematic entries into my reflexive journal based on my lived experience were instrumental in providing the evidence and reflective space to enable this to happen.   I presented my work to the full validation group in DCU on the following dates i.e. 16-Feb-11, 03-Mar-11, 12-Apr-11, 19-May-11 and 28-May-11.  I also engaged in several Skype sessions with my supervisor Yvonne Crotty, having clearly communicated my standards of judgment.   These standards included Habermas (1976) (as cited in McNiff and Whitehead, 2009) procedures of comprehensibility, truthfulness, authenticity and appropriateness in relation to my claims to knowledge.

Figure 6.  My Implementation and Evaluation expressed as ‘Making The Road By Walking’.
3.0 	Implementation and Evaluation 

Freire and Horton (1990) adapted the phrase ‘making the road by walking’, from a proverb by the Spanish poet Antonio Machado.  The analogy for me sums up how my claims to knowledge were developed through self-reflection on action in DSOC as I carried out my enquiry.   The drawing of the volunteer in figure 6 was a gift from an athlete in our Club and therefore it is reasonable to say that it epitomises how I might appear to that athlete.   I have added my ‘road’, to the picture and my espoused values in yellow text.  The four green blocks in this picture represent the specific actions I took towards answering my research question and will be examined in this section.

My full enquiry took place over a period of 1 year from June 2010 to May 2011 and I experienced two action reflective cycles in that time.

3.1	CYCLE 1 	(Jun-10 to Aug-10)

3.1.1   Observe and Reflect
As I was studying for an applied Masters programme, I was given the space to choose a topic that linked to my values and concerns.  The first cycle, observed my passion to increase my technical competence in making a digital video.  Also, in June 2010, fifteen of the athletes from DSOC were scheduled to compete in the Special Olympics Ireland Games in Limerick.   I had never experienced these Games myself as a volunteer as this level of competition occurs only once every four years.   I felt the excitement in the group as the time drew nearer and I wanted to capture the experience so I decided to create a commemorative DVD.

3.1.2 	 Activity 1: Recording video in Limerick
My digital camcorder was purchased a few days before traveling to Limerick and I learned the basics of its operation.  When I arrived for the opening ceremony, I immediately started filming and I was generally pleased with the footage obtained over the four days.

I had read and understood the media policy and had received approval to use my video camera at the Swimming competitions.   However, later this approval was revoked when a blanket ban on cameras was enforced to make sure people were not taking pictures of the athletes outside the pool.  However I had most of the footage I needed by then.

3.1.3	 Activity 2 - Sharing Video on Facebook
Whilst in Limerick, I uploaded short video sequences each night to a Facebook page created by one of our volunteers.  



Figure 7.  Image of video loaded on Team Limerick Facebook Group.


The page attracted 57 members and the responses to my video posts included:

Response 1:  ‘Only just caught up on all the footage and pictures from yourself and Jane feels like I was there now! They all did soo well - thanks for the updates on facebook - great idea’
Response 2: ‘… We saw the videos of the opening ceremony, thanks for that, because we feel we are there…’

In my journal I considered that there were now a lot of people from our Club who now had access to the internet and how effective the video’s seemed to be at connecting people to the experiences I was capturing.    These ‘vicarious experiences’, are a known affordance of video (Koumi 2006).
  
3.1.4		Activity 3 – Reflections and making the video storyboard inclusive

When I returned home from Limerick to begin the editing process, I considered that producing a commemorative DVD that celebrated the athletes who took part in the Games, would exclude the remaining athletes in the Club by default.   I reflected on this in journal extract 3.   I therefore decided to modify my original storyboard to include them.

I invited the volunteers and parents to forward any digital photographs they had taken of the athletes leading up to the event in Limerick.  I was particularly interested in photographs containing shots of the athletes in our Club who had not competed in the Games. I used these photographs to create two new sequences in my video storyboard.  I also recorded video at the Club training session of all Club members singing along to the song ‘we will rock you’ and ‘we are the champions’, by the music group Queen.   I was able to use this footage to show, what looked like the entire Club supporting the group as they traveled to the Games and returned home as champions.


3.1.5	Activity 4 – Including the athletes voice.
I considered including the feedback of the athletes who went to Limerick on the DVD by conducting 5 short video interviews.  The footage of the interviews didn’t work out as well as I had anticipated as the athletes initially seemed a little uneasy from their normal demeanor and I attributed this to the technical issues with lighting, camera angle, and the location itself which I describe in journal extract 2.

This experience taught me that location and camera setup has the potential to affect the enjoyment of the experience for the athletes.  Also from the audience perspective, a high angle camera shot (looking down) can create a feeling of vulnerability for the subject  (Van Sijll, 2005), which is another reason I didn’t use this footage, as the absolute opposite is what I wanted to achieve.

3.1.6 	 	Evaluation 

3.1.6.1	Activity 5 – Public Evaluation ‘Movie Night’


Figure 8. 	Photograph of the Movie Night.

The movie night took place in a local college on the 28-Jun-10.  I invited everyone to attend i.e. athletes, family, volunteers and friends to watch the 45 min DVD.  Figure 8 represents a   photograph of the setup taken by a parent on the night.   I am standing at the top of the room dressed in red.

 I did not take my camera with me that night in case people would be worried that their reactions were being recorded and they wouldn’t enjoy the experience as much.  However, I did observe the laughter and cheers as the group relived the event and I documented this in my journal extract 4.

The movie night allowed me to publically ask (twice) if anyone had any problems with the way I had portrayed them so that I had time to make changes before distributing the DVD.  There were no issues at all and in fact I felt it was a very positive and enjoyable experience with many parents who had not experienced the Games, telling me they felt that they had actually been to the Games in Limerick after watching the DVD.

3.1.6.2	Activity 6 – Evaluation; parents perspective

In September 2010, I met with one of the parents who had attended the Games in Limerick and had watched the DVD.

This parent showed evidence of critical thinking and reflection in relation to the content of the video recording on DVD with regard to the way athletes in her experience are generally portrayed in the media in Special Olympics.   She had only ever observed athletes with Down Syndrome in the marketing campaigns of Special Olympics.  Therefore, this parent attributed this as the reason Special Olympics would not be appropriate for her son who did not have Down Syndrome but did have an intellectual disability.  I have recorded my reflection on this experience in journal extract 5.

Ramirez Martinell (2010 p135) describes that this capacity to trigger reflection is what makes video relevant for learning purposes. 


3.1.6.3	Personal evaluation and validation

Recording the experiences in my online journal accommodated my reconnaissance in the action-reflection cycle.   By reflecting on these journal entries I was able to distinguish my espoused ‘theory of action’, from my ‘theory-in-use’, at the time (Argyris and Schon, 1978).  

I could personally validate that my educational influences affected my action.  For example, my passion for obtaining and sharing knowledge had driven me to undertake this cycle of action in the first place.  Honesty influenced my decisions from an ethical perspective in seeking out the media guidelines from Special Olympics and ensuring I had screened the movie to all members before duplicating the DVD’s.   Enjoyment was factored into my decision to leave the camera at home on the Movie night to try to enhance the experience for the Club members.   My desire to be inclusive forced me to modify my video storyboard when I realised I was excluding the members who did not qualify to compete in the Limerick Games.

In Table 1 that follows, I have outlined the technical experiences I obtained from this cycle.   I recognise from this, that by taking action to create the commemorative DVD I also created opportunities for other external groups to willingly contribute their time and resources for free to make the project happen.  








Table 1. – My technical learning in Cycle 1.0.


3.2 	Cycle 2 [Sept-10 – May-11] 
3.2.1 	 Moving in a new direction – observations from Cycle 1
Through my experiential learning in Cycle 1, I understood from the evidence I had collected that an affordance of video as a medium was its ability to provide vicarious experiences; the feeling of ‘being there’.   
I realised that I also needed to redirect my focus in relation to the distribution method of the volunteer educational video I wanted to create.   In Cycle 1, I learned that DVD’s were not an efficient way for the Club to produce and share the information with a wider audience.  Also, I was roused by the number of people who signed up to the Facebook DSOC Team Limerick group, and therefore online distribution presented a real option to distribute the video.
My research question therefore was formulated to contain the imagined solution to my original concerns.  I would create an educational video, that volunteers could access from the web, and I would design it so that it could to be incorporated in the Special Olympics Ireland Moodle learning management system.   The production would be called ‘Changing Lives’.  The video would show volunteers all the various ways they could contribute their time in our Club and demonstrate the activities of the Club over a period of year.   A new volunteer could obtain this information through the medium of online digital video with just a very small investment of time.

3.2.2	Reflections on planning
I wanted to learn the technical aspects that I needed to consider in producing a web accessed video so that it would perform correctly and could be played without difficulty or delay for most people with normal broadband access.  Alessi and Trollip (2001) describe that the frustrations caused by long delays waiting to view online video material ‘may negate any benefits that video brings’.  Although this assessment was made 10 years ago, my experience is that viewing difficulties still exist, mainly driven by new higher definition video formats.  
I also wished to produce the video in such a way that it would enhance the educational impact e.g. to trigger critical thinking as I had experienced with the parent in Cycle 1.
Consequently, my research question for Cycle 2 evolved into  ‘How can I produce a web accessed video that will educate volunteers on how they can contribute their time in Special Olympics at Club level?  
Whilst addressing my research concern I will outline the four main areas of action that I focused my enquiry on, all of which contribute to How, I produced the educational video.  Also, to assist with timelines etc and providing additional visual explanations and insight, I have produced visual multimedia tables describing some of the individual activities for each area in more detail.  These tables are mainly consigned to the appendix.

 Area 1 – Activities in gathering video content
I presented my ideas to Elizabeth Doyle, the Chairperson of DSOC through an informal meeting in November 2010.  We explored many aspects of volunteering that could be considered for the video project through the natural flow of our conversation.  The summary notes from this meeting are detailed in journal extract 6.  Following this, I engaged with the literature on educational video to inform the development of my video storyboard.     I spoke with Anne Hughes, the Training Manager in Special Olympics Ireland over the phone and met briefly at an induction training session that Anne was delivering in Drogheda, Co. Louth in November 2010.   
In January 2011, my Masters programme required that I prepare my opening and closing sequence for my educational video along with a conference poster that would represent my research proposal.  I decided to use these visual explanations to present my research proposal and my draft storyboard to Anne Hughes from Special Olympics Ireland.  Anne was the authority I relied on to provide guidance on formal policies and procedures.   We collaborated together on the direction of the video so that it would interlace with the formative e-learning strategy under draft in Special Olympics Ireland.   The meeting agenda and notes from this meeting are detailed in journal extract 7 . 
After my storyboard was approved in principle from both the Chairperson of DSOC and Special Olympics Ireland, I was in a position to engage with some of the volunteer members who had expressed an interest to discuss it.  I later invited all volunteers who held a specific operational role to review how I was portraying them in the video and suggest how I might make improvements.    The DSOC committee supported the video project throughout and both the Club Chairperson and Training Manager in Special Olympics Ireland approved the final direction.   I have detailed the content gathering timeline and effort involved in Appendix 1.

3.2.4 	Area 2 - Activities towards establishing an educational video framework.
3.2.4.1		Literature review on educational video
In the first year of my Masters programme, I engaged with Bandura’s ‘social learning theory’, which posits that individuals learn through observing, imitating or modeling the behaviour of others (cited in Bertrand, 2003 p162).    I could broadly relate this to digital video.   However, I needed to find a framework that would allow me to produce an educational video.

I encountered Clark’s (1983) debate in the literature on multimedia, which declared that   video like all media, is a transmission vehicle for delivering instruction and has no influence on learning.  Contributors such as Kozma (1994) and Johnassen, Campbell and Davidson (1994) proposed that the role of media should not be considered in isolation but instead the affordances of media, such as video, should be reviewed in relation to the creation of the learning environment itself.  


I explored a number of instructional methods as part of my Educational Applications of Multimedia module on the Masters programme.   All members of my class were required to individually research and produce a vodcast on a particular method.  My contribution was based on Gagné’s Nine Events Of Instruction, and my vodcast can be accessed through journal extract 9.    This was a ‘complex learning’, task (Merriënboer, Bastiaens and Hoogveld, 2004 p14) because it stimulated me creatively as a student to interpret the essence of the instructional model and integrate that into a worked realistic example through the medium of video podcasting.  The resulting artefact was then added to an e-learning knowledge base for the benefit of all members of the group.   Therefore, I experienced the affordance of video technology in my own learning environment using instructional design and it provided me with an efficient, and rich learning experience. 

Asensio and Young’s (2002) 3’I’s framework identify ‘image’, interactivity’, and ‘integration’, as the primary pedagogical ‘value add’, components that interplay with each other depending on the technology being used or integrated with the video image itself as depicted in Figure 9.   However, Merriënboer, Bastiaens and Hoogveld (2004) question whether technological developments in e-learning could enable the use of innovative instructional methods which they suggest are critical to making learning more effective, efficient and appealing.



Figure 9.  The 3 I’s Framework


3.2.4.2		My Reflections – a plan of action
The scope of my enquiry was restricted to the production of the video itself.  Nevertheless, I concluded from my review of the literature that by collaborating with Special Olympics Ireland I could maximise the pedagogic added value of the 3 ‘I’s, if I designed the video for use on their Moodle learning management system.  I therefore agreed to divide the video into six short segments ranging between 2-5mins each so that additional text based online content could be designed around each segment at a later stage.
[bookmark: Appendix3]In relation to the instructional method, I relied on Jack Koumi’s (2006) framework of pedagogic design principles for video and multimedia.  Although all of the instructional methods I encountered could have been used in my video production, Koumi (2006) offered a very comprehensive framework for video production based on 22 years of experience in BBC Open University television in England.  The framework was divided into two parts.  Part A looked at the usage and learning context and Part B provided a pedagogic framework of narrative screenwriting principles which I applied to my storyboard and resulting video as outlined in Appendix 3 and Appendix 4. 

3.2.5	Area 3 – Activities to enhance my technical learning for web accessed video.
It was important for me to advance my technical learning in this cycle and also to understand whether shooting a video for the web would require any special considerations in the storyboard design and recording process.  
I obtained shooting guidelines for web-accessed video from the literature (Marriott, 2011).  However, I realised that I needed specific advice in relation to how I could benefit from my precise combination of camera equipment, computer power, video editing and encoding software  as I had grown frustrated with different formats I was experimenting with.    The existing collaboration between my supervisor Yvonne Crotty and William Tuke in the School of Communication enabled me to draw on Williams years of experience in video production.  William provided me with a recommendation based on my specific inventory of equipment and software which I describe in journal Extract 10.   More specific details of my technical learning and the software and hardware I used to produce the educational video called ‘Changing Lives’, are provided in Appendix 5   Also, my experiences in adhering to the guidelines for shooting web-accessed video whilst in DSOC are detailed in Appendix 6. 

3.2.6	Area 4 - Activities relating to how I worked with the Club 
This set of activities in relation to how I shot the video and worked with the Club to plan and prepare my shot list schedule from my video storyboard is actually quite important in answering my research question.  I devote only a short space in my written narrative because I want the reader to use the multimedia table Table 2 and explore the narrated video clips, which I have loaded onto Youtube.   I believe that these videos provide a visual explanation of my practice in shooting the video and displays evidence of the enjoyment, synergy and team spirit within the group of volunteers in our Club as they engaged with the task.






Table 2.  Multimedia table – working with the Club


3.2.7	Evaluating my educational influence on others
3.2.7.1 	Video as a learning process
I found the process of making the video itself was educational.  It forced the members of DSOC to clarify roles, tasks and duties among ourselves as volunteers and also with Special Olympics Ireland.
We learned for example, that Special Olympics Ireland plan to convert the existing Volunteer co-ordinator role into a Membership Officer position in the near future.  Therefore, it made sense for the shelf life of the video to represent this new role in the committee segment of the video itself.   However, before doing this we agreed the changes with the volunteer in the existing role so it was not done for show in the video.   
Several volunteers directly  participated in the process of making the video ‘Changing Lives’, for example by being interviewed, talking head shots and sequences of the volunteers performing their roles.  I sometimes worked with the volunteers in their homes and therefore the process of using a greenscreen allowed me take the video shot of the volunteer standing in front of a green background which I could later swap out with a more suitable background on the video editing software.     Some of the volunteers were interested to learn about the framing, sound and lighting and with this knowledge, they assisted me in setting up later shots.  I always provided the opportunity for each volunteer to validate the quality of their work and to retake the shot as many times as they wanted to.  Each time we learned together and I found for example some volunteers preferred to work off a script and others did not.  Also the quality of the video was validated not just by my DCU peer group but by the volunteers in DSOC as I presented clips of my work as it developed and we learned what shots needed to be improved and discussed how we might do this.
3.2.7.2		Using visual media in the research process.
I agree with Buckingham (2009), that research on visual media should employ visual methods.  I found the use of visual media assisted in the communication process and construction of meaning.
For example, I included the opening and closing sequence of my ‘Changing Lives’, video during the delivery of my verbal ethics presentation to the athletes and volunteers which can be accessed from the following URL http://www.vimeo.com/19339754.   The result of this ‘media influence’, (ibid, p639) allowed the athletes to generate meaning of how the footage would be used [Extract 11].  This is evidenced from the video by the athletes’ comments of ‘cool’, and ‘being famous’.    Rose (2007) confirms that there are entire fields of study devoted to how images make meaning for its audience particularly in the television industry e.g. the study of ‘semiology’.   I believe the athletes also enjoyed the video clips and were clearly engaged with the content.    Therefore the inclusion of relevant visual media helped to create a positive learning experience.  Also I was satisfied that I had fully disclosed my intentions and had the athletes consent to proceed.
I also used sample video clips during meetings with the volunteers to explain some of the problems I was having in capturing particular shots.   I noted the power of video as a communication tool in journal extract 12  and journal extract 13.  Also, my conference poster [extract 14] prepared as part of my assignment for the Educational Applications of Multimedia module proved to be an excellent visual way to guide the participants through the detail of exactly what my research was about.

3.2.7.3		 Discovering a shared interest 
I used the video caption ‘from distraction to action’, to describe a learning experience I had with one of our athletes named Susie.   I have prepared a short video detailing this that can also be referenced from Table 2.
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Video 4.   Working with Susie: from distraction to action.
Susie was creating a distraction in my video footage by performing to the camera every time it turned in her direction.  When we chatted about it Susie shared with me that she loved ‘cameras’, and taking pictures.   With this knowledge, I was able to provide Susie with an opportunity to work with me for brief periods in the Club doing something I knew she enjoyed i.e. taking pictures!  Susie was no longer a distraction and proved to be very adept at using my still camera.  Susie also had the added natural ability to make people smile and she became my camera assistant whenever possible.   I also learned about Susie’s love of art when she presented me with several drawings of me as a volunteer.   I have used one of these drawings in video 4 and replicated throughout this report.   Therefore, what was once a ‘distraction’, from a technical perspective, transformed into a relationship based on a mutual understanding and respect of each other’s interests and I am very grateful for that experience.


3.2.7.4		Teamwork in action research 
I received lots of assistance and co-operation from the athletes, parents and volunteers during my action research enquiry.  The most notable example of this was the film night, which I should observe, was entirely different to the ‘movie night’, described in cycle one.  
 The film night was an orchestrated effort approved by the DSOC committee [Extract 15] to capture the remaining video footage I needed to complete the video storyboard for my Changing Lives video.  I asserted that I was not going to be able video everything myself due to the sheer scale of the operation.  
I sent out a call for help to the volunteers in our Club, who responded at short notice.  I held a planning meeting in my home and during this meeting I experienced a synergy, a strong sense of team spirit and purpose among the volunteers that resulted in the deliverance of creative ideas and a workable plan of action [Extract 16].   This sense of teamwork extended fluidly to the broader volunteer group on the film night itself and it is representative of my experience of the commitment and spirit of volunteering in DSOC.  I have prepared a couple of videos that can be accessed through Table 2, which provide a visual explanation of this effort made by the Club members for the film night.
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Figure 10.  Enjoying a laugh at the planning meeting for the film night.

 I would therefore agree with Zuber-Skerritt (2002) who identifies ‘enjoyment’, as one for the success criteria for Action Research in relation to collaborative teams.   Enjoyment manifested itself in the team in the form of a collegiate spirit, which generated fun towards attaining our shared goal.  

3.2.8	Personal reflections – My Learning
3.2.8.1		Impact of passion in the creation of knowledge
During my enquiry, my passion fundamentally influenced the way I had approached my research.   I now recognise the distinct phases I went through in Moustakas (1990) heuristic enquiry.  I have mapped my experience in developing my claims to knowledge to the six phases of this methodology outlined in Appendix 7
The word heuristic, refers to ‘ a process of internal search through which one discovers the nature and meaning of experience and develops methods and procedures for further investigation and analysis’.  (Moustakas 1990, p9)
The original focus of my enquiry centred on how I would technically produce an educational video.  However, after I had captured all the shots I needed for my video storyboard and I had time to reflect on the aggregate body of my journal reflections, I experienced a period of ‘incubation’.   During this period, I retreated from the intensity of my research but I later emerged through a phase of ‘illumination’, (ibid, p29).   I came to the realisation that there was significant value in the four main themes that emerged from my reflection on my journals, all of which contributed towards answering my research question.   The themes were; How did I generate the content? How did I increase my technical learning? How did I incorporate the literature and educational screenwriting principles into the video production? Finally, how did I work with the Club members to capture the footage?

3.2.8.2		Enjoying the creative process
Csikszentmihalyi, (1996) describes how creativity results from the interaction of a culture that contains symbolic rules, a person who brings novelty to that domain and recognition to validate the innovation.
In my work with DSOC, I was able to use creativity and my new multimedia skills to improve communication in the action research process as described in section 3.2.7.2 by incorporating visual methods.   I personally enjoyed being able to enhance my connection with the members so that I could share knowledge and elicit feedback to improve my practice.  I would consider these visual methods and the action research itself as ‘novel’, in the domain of Special Olympics at Club level.   I agree however with McIntosh (2010) that ‘novel’, in terms of a creative method must also be useful and enrich the research itself.
My experience was that drawing on the members’ of DSOC visual literacy, made it easier to communicate the action I wanted to take.   Also, the feedback through using these visual methods helped to define the action I finally took in the Club.   For example, the volunteers validated this for me by telling me directly that the problem video sequences I had provided allowed them to see more clearly what I needed  them to do in order to improve the shot at the next Club session.  The athletes validated this for me when I watched the video of my ethics presentation and how they reacted to the opening and closing video sequences.

3.2.8.3		Measure of honesty
Dewey (2007) purports that intellectual integrity and honesty come from the quality of an ‘active response’.  I found this was a difficult value to fully commit to with an ongoing active response, and it was easy to fall into self-deception or become sidelined by a conflict of priorities.  An example of such a conflict occurred when I arrived at a volunteers’ house to capture footage of the club committee meeting and noticed the meeting table was full of tea and scones.  My instinct was to clear down the table to keep the content of the video frame neat.   However, by reflecting in action, I decided that it would not present an honest image of how we normally conduct our committee meetings so I broke the shooting guidelines and we had our tea and our meeting.

Figure 11.  Photograph of DSOC committee meeting in action

Also by disengaging with the action in front of the camera, I found that I tended to blend into the background where I was able to record the natural behaviour of the members.   I never filmed covertly but by not explaining exactly what I was trying to capture it meant that the footage didn’t suffer from the athletes being ‘too helpful’, or ‘unnatural’, as I had experienced in the initial stages.  The sustained presence of the camera each week built up a level of immunity to the novelty of being video recorded and therefore I believe I captured a very authentic and realistic environment in my footage.  I also believe that my work in producing the DVD in cycle 1, had established a level of trust around the ethical control of the raw footage taken. 



3.2.8.4		Inclusion
Freire (1993 p74) supports the view that authentic education is carried out with people not on or about them.   I believe that I worked with everyone who expressed a desire to help in whatever way they could and this extended to the athletes e.g. Susie.  I modified my storyboard to include the Swimming Club when I recognised this group were not being represented.  I also asked volunteers how they would like to be portrayed in their roles on the video.   The film night itself was an inclusive measure to make sure that all volunteers and athletes were captured as a one large team rather than only certain individual volunteers I would normally work closely with.  

4.0	Conclusion
4.1	My journey – a final reflection
This research enquiry was a personal journey of self-reflection to discover the educationalist within myself, which is one of the reasons why I chose a self-study approach within an action research methodology.  Under the guiding principles of Living Theory (McNiff and Whitehead, 2006) I developed personal knowledge (Polanyi, 1962) by reflecting on my lived experiences and the way my values emerged in my practice in relation to my learning, and the learning of others.   When I first considered my ontology towards education, I uncovered several deeply held values.  These values centred on wanting to make a difference in my life and that of another through education and I expressed this as hope.   It was this value of hope that drove me to conduct my study in Special Olympics. 
I realised through the validation process that passion in education was a more tangible value for me, one that carried my value of hope and therefore I relied on it instead to provide explanations for my actions in improving my practice as a volunteer.
I enjoyed the intellectual challenge of the complex learning tasks using multimedia in the Educational Applications of Multimedia module on the Masters programme.  These tasks also acted as building blocks (Crotty, 2010) for the creative energy that was required in making the product of my enquiry i.e. a video artefact called ‘Changing Lives’.  
Mihaly Csikszentmihalyi (1996), maintains that creativity comes from the synergy of many sources not from the mind of a single person.  He also suggests that it is easier to enhance creativity by changing people’s conditions.     
Action research by its transformative nature, changes people’s conditions and I found that in the midst of the action in my research, I was able to use my ingenuity to steer me through particular difficulties e.g. the ethics presentation.   However, I was never on my own.  The volunteers, athletes, parents, Anne Hughes in Special Olympics Ireland, my DCU peer group and my supervisor Yvonne Crotty all had roles to play in the action research process and their input and support fuelled the creativity that followed.  This resulted in a web accessed video production, designed to educate volunteers on how they can contribute their time in Special Olympics at Club level.   The video will hopefully provide vicarious experiences to volunteers through activities of the DSOC members recorded over the last year and which can now be viewed in a total of 20 mins over six video segments available from the Special Olympics Ireland Moodle online learning environment or accessed from Appendix 1.
Special Olympics is not a formal learning organisation but my experience in making the video ‘Changing Lives’, is that there is a willingness to learn and a collegiality among the volunteers within an appreciation of the values of the organisation itself to work together to improve our practice.   However, what I also learned from this enquiry is that we need to be creative in how this is done because volunteering is based on a contract of commitment based on a persons’ own free will.    Promoting visual literacy through the use of visual methods such as digital video, I believe is an important factor for any successful intervention based on my research in DSOC along with an ability to provide enjoyment in the process.

4.2	The possible contributions of this work to new practice
The possible contributions of this work in a broader context, is centred on the transformational or enabling element of action research to effect actual change in Special Olympics.  This would improve volunteer practice and establish practical and theoretical sustainable capabilities and promote visual literacy.
McNiff and Whitehead (2006a), suggest that practitioner (volunteer) knowledge is central to sustainable capability, driven by the creation of renewable resources.   These renewable resources take the form of personal theories to enable each person to grow within the organisation.
To improve my practice as a volunteer, I used two action reflection cycles involving a process of planning, acting, reflecting, evaluating and modifying my ideas as I moved in a new direction (ibid p9) towards answering my research question.    Throughout this process I engaged with the literature to derive meaning from my experiences, which later translated into knowledge when processed using my own internal frame of reference through the phases of a heuristic enquiry (Moustakas, 1990).   My claims to knowledge were validated by my Supervisor Yvonne Crotty and my validation group in DCU.   My research was therefore conducted in a systematic way directed by my educational influences. 
Research to date in Special Olympics has mainly focused on the challenges faced by people with intellectual disabilities and the impact of Special Olympics on their lives.   However, there appears to be a gap in this research as it relates to driving improvement towards education and the volunteering effort.
Therefore, I believe that by publically sharing the knowledge generated from this action research that was undertaken with the members of DSOC, I hope I have created an enabling resource for use by other Clubs to explain how the research was done.  
I recognise that not all volunteers will be able to devote time to the research part of action research and according to Breathnach (2006 p4), volunteers from the ‘action sphere’ may not have the ‘reflective space’, to enable the learning from their experiences.  Therefore, I have attempted to address this in Appendix 8  by making broad recommendations towards utilising the strategic partnerships already formed with universities in Ireland to collaborate using an action research strategy with video technology at the heart of the data collection process to facilitate what GHK (2010) describes as:  ‘an enabling framework for volunteering underpinned by comprehensive  research that facilitates evidence based interventions’ (p22)

4.3	Conclusion - working with Drogheda Special Olympics Club (DSOC)
I commenced this research very much at a grassroots level.   Although I had previous experience as an assistant coach working with the athletes in our Club, I had no formal authority as an educator towards the volunteers in the context of Special Olympics.  In fact, prior to undertaking the Masters in Education and Training (E-learning strand) in DCU, I had also never made a digital video and did not even own a digital camcorder!
However, I did have a set of values in relation to education that included a passion for learning coupled with a desire to improve my practice.   I also had five years experience as a volunteer in Drogheda Special Olympics Club and I understood how the Club worked and the difficulties volunteers may experience when they first join.  Beyond that I was very lucky to have had the pleasure of working with such a wonderfully enthusiastic and hardworking team of volunteers and athletes who committed themselves fully to the vision of this project over a period of one year.   Their willingness to open our Club, without restriction, to the sustained presence of a video camera at the Club sessions and events and even in their homes, allowed me to capture the footage that was needed for the video production.  By default, I was capturing the action as the research unfolded which allowed me to share a rich source of visual evidence in this research report.   I hope the visual elements of my narrative have assisted in ‘transforming’, my story in Special Olympics as I moved through my enquiry.
Finally, although the voice in this story is mine, I would have little to say without the participation of everyone in Drogheda Special Olympics Club!
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